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Foreword

Our vision for children and young people with special educational needs and disabilities is the same as for all children and young people — that they achieve well,
fulfil their potential, and lead happy and enriched lives. A child’s education is pivotal to this.

We have many reasons to be proud of Central Bedfordshire’s existing services and the quality of provision; however, we know that there is more to do to improve
outcomes for children and young people with special educational needs. The aim of this Graduated Approach is to support colleagues in meeting the needs of all
children, enabling them to achieve the best possible outcomes.

The Graduated Approach is a Department for Education requirement of each Local Authority to explain the special educational provision it expects to be made
from within a mainstream school’s existing resources. It makes explicit the provision for children and young people requiring support from within the setting
without recourse to an Education, Health, and Care Needs Assessment.

The SEND Code of Practice clearly states that, where possible, children and young people should attend a mainstream school in their local area and should
be encouraged to feel part of their local community. The SEND Code of Practice sets out the continuum for a range of needs and identifies the types of
interventions and support: from High Quality Teaching through to specialist support that is available to schools and settings.

Central Bedfordshire’s Graduated Approach has been developed in co-production with Special Educational Needs Coordinators (SENCOs), parent/carers and a
wide range of specialist education, care and health services. It provides advice and guidance to help educational settings to continue to build and enhance their
offer for some of our most vulnerable children.

| would like to thank everyone across the local area partnership who work tirelessly to improve services and provision to ensure our children and young people
achieve their aspirations and dreams with the right help, from the right people, at the right time.

Dr Helen Phelan
Assistant Director for SEND
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Introduction

Purpose

This document provides a framework to describe educational provision that should be ordinarily available for children and young people
(CYP) in mainstream schools between the ages of 4 and 16 who have a special educational need (SEN) and whose educational provision is
made available through high quality teaching and SEN Support.

Structure and Framework
The statutory guidance set out in the SEND Code of Practice 2015 provides the structure and framework for the identification and
assessment of SEND.

Supplementary reading
Essential supplementary reading is provided at the end of this document. Department for Education (DfE) supported professional guidance is
also available through the SEND Gateway (NASEN) and other materials relating to specific types of SEN and disability.

SEND Code of Practice: 0-25 years (January 2015)

Equality Act 2010

Children and Families Act 2014

Support for pupils where a mental health issue is affecting attendance (February 2023)

Mental Health and Behaviour in Schools (November 2018)

Working together to improve school attendance (May 2022)

Behaviour in schools (September 2022)

School Admissions Code (September 2021)

Suspensions and Permanent Exclusion from maintained schools academies and pupil referral units in England, including pupil movement
(September 2023)

Supporting Pupils at School with Medical Conditions (September 2015)
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https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1134196/Support_for_pupils_where_a_mental_health_issue_is_affecting_attendance_effective_practice_examples.pdf
https://assets.publishing.service.gov.uk/media/625ee6148fa8f54a8bb65ba9/Mental_health_and_behaviour_in_schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101597/Behaviour_in_schools_guidance_sept_22.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1001050/School_admissions_code_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1181584/Suspension_and_permanent_exclusion_guidance_september_23.pdf
https://assets.publishing.service.gov.uk/media/5ce6a72e40f0b620a103bd53/supporting-pupils-at-school-with-medical-conditions.pdf

Funding and Inclusive Education

The DfE has aligned the way it funds educational settings to provide for children and young people with SEND with the statutory framework
that is set out in the SEND Code of Practice 2015. Funds are available to them in their budgets to put in place a range of approaches and
provision, most of which can be delivered as Ordinarily Available and High-Quality Teaching. Others may need some special arrangements,
such as small group teaching in some subjects, environmental adaptations, use of assistive technology, or some individualised and small
group support and teaching at times each day or through the week, or assistance in play, social communication, and interaction.

A range of approaches

This document describes a wide range of approaches that can be expected to be ordinarily available for children and young people, including
those at SEN support. It cannot describe every intervention or strategy but indicates the type of arrangements that are typically available.
Having discussed the development of this document with professional staff, parent representatives and some school and setting-based
professionals, a wider exploration of documents and guidance by established organisations have been considered, including:

® OFSTED

® DfE

® NASEN (National Association for SEN)

® Council for Disabled Children (CDC)

® and various disability specific organisations.

It describes how the Graduated Approach and the Assess, Plan, Do and Review cycle should be operated
and the approaches, strategies and arrangements that should be put in place by the education setting.

OVER 1.5
MILLION

PUPILS IN ENGLAND ARE
IDENTIFIED AS HAVING
SEND (AN INCREASE OF
87,000 FROM 2022).
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A CYP has a SEN if they have a leaning difficulty or disability which calls for special educational provision to be made for him or her.

The_Children and Families Act 2014 says that “a child of compulsory school age or a young person has a learning difficulty or disability if he
or she:

® Has a significantly greater difficulty in learning than the majority of others of the same age, or
® Has a disability which prevents or hinders them from making use of facilities of a kind generally provided for others of the same age in
mainstream schools or mainstream post-16 institutions.

A child under compulsory school age has a SEN if they are likely to fall within the definition above when they reach compulsory school age or
would do so if special educational provision was not made for them.”

OVERALL SEN
PERCENTAGE IS UP
FROM 16.6% TO

17.3%

(2022-23) _——
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https://www.legislation.gov.uk/ukpga/2014/6/section/21/enacted




The broad areas of need in the SEND Code of Practice: 0-25 years are shown below. Lots of CYP have needs that fit into more than one of the
broad areas of need, and so settings may wish to consider whether advice in other areas of need may support their learners.

Communication and Interaction (C&I)

This includes:

Speech, language, and communication needs (SLCN). CYP with SCLN
have difficulty in communicating with others; this may be because they
have difficulty in saying what they want to and being understood by
others, difficulty understanding what is being said to the them or they do
not understand or use social roles of communication

Autistic Spectrum Condition (Autism)

(O

CYP may experience a wide range of social and emotional difficulties
which manifest themselves in many ways. These may include becoming
withdrawn or isolated, as well as displaying challenging, disruptive,

or disturbing behaviours. These behaviours may reflect underlying
mental health difficulties such as anxiety and depression, self-harming,
substance misuse eating disorders or physical symptoms that are
medically unexplained. Other children and young people may have
hyperactive disorder or attachment disorder.

Cognition and Learning (C&L)

Support for learning difficulties may be required when CYP learn at a

slower pace than their peers. Learning difficulties cover a wide range of

needs including:

® Moderate learning difficulties (MLD) where a CYP may have
noticeably more difficulties accessing education than their peers

® Severe learning difficulties (SLD) where CYP are likely to need
support in all areas of the curriculum and associated difficulties with
mobility and communication

® Profound and multiple learning difficulties (PMLD) where children
and young people are likely to have severe and complex learning
difficulties as well as physical disability or sensory impairment.

® Specific learning difficulties (SpLD) affects one of more specific
aspects of learning. This includes a range of conditions such as
dyslexia, dyscalculia and dyspraxia

&

Sensory and/or Physical Needs (C&P)

Some CYP require special educational provision because they have

a disability which prevents or hinders them from making use of the

educational facilities generally provided. This includes children and

young people with:

® Vision impairment (VI)

® Hearing impairment (HI)

® Multi-sensory impairment (MSI) a combination of vision and hearing
impairment

® Physical disability (PD)
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There are genetic, physiological, and environmental factors that may contribute towards a CYP having or developing a SEN Mental Health and Behaviour in Schools .
These can be (but not limited to):

RISK FACTORS

In the child

vV V V V V VvV Vv

Genetic influences

Cognition and learning differences
Communication difficulties
Missed learning opportunities
Inconsistent discipline styles
Trauma

Physical illness/impairment

In the family

>

v

vV V V V VvV Vv

Parent mental health/substance
abuse

Physical, sexual, neglect and/or
emotional abuse

Peer pressure

Poor teacher to pupil relationships
Domestic violence

Family breakdown

Difficulty adapting to child’s needs
Bereavement

In the community

v

vV V VvV Vv

Socio-economic disadvantage
Homelessness

Disaster, accidents, war, or other
overwhelming events

Significant life events

Lack of access to support services
Discrimination

Exploitation- from criminal
gangs, trafficking, online abuse,
radicalisation

In the school

vV VvV V V V VvV Vv

Poor attendance

Low self-esteem

Family unrest/acrimonious
separations Family loss/
bereavement

Inconsistent friendships
Bullying

Academic failure
Discrimination

Peer pressure

Peer on peer abuse

Poor pupil/parent to teacher/
school relationships

SIGNS & INDICATORS OF UNMET NEEDS

vV V V V V V VvV Vv

Significant change in behaviour
Withdrawal

Avoidant behaviours

Low self-esteem/Self-negating
Strong sense of justice
Impulsivity/lack of control
Heightened emotions
Distrusting adults

>
>
>
>
>
>
>
>

On-going friendship difficulties
Disruptive behaviour
Restlessness

Agitation

High levels of anxiety

Low tolerance

Oppositional /defiant behaviours
Poor attendance

Vv Vv

VvV V V VvV Vv

Argumentative

Physical symptoms

Defensive body language/ extreme
and quick reactions
Catastrophising

Poor sleep hygiene

Persistent refusal to comply
Absconding

Lack of or slow academic progress

vV V V V V V V VvV Vv

Reports of bullying
Self-harm

Destructive behaviour
Hyper/hypo sensitivity

Fear of failure

Perfectionism

Rejection Sensitivity
Agitation: pacing and restless
Tics
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https://assets.publishing.service.gov.uk/media/625ee6148fa8f54a8bb65ba9/Mental_health_and_behaviour_in_schools.pdf

There are also identified protective factors which may support and prevent the development of needs Mental Health and Behaviour in Schools These may be but not

limited to:

PROTECTIVE FACTORS

In the child In the family In the community In the school

> Secure attachment experience > At least one good parent-child > Wider supportive network > Clear policies on behaviour and

> Outgoing temperament as an infant relationship (or one supportive adult) > Good housing bullying

> Good communication skills, sociability > Affection > High standard of living > Staff behaviour policy (also known as
> Being a planner and having a belief in > Clear, consistent discipline > High morale school with positive code of conduct)

control > Support for education policies for behaviour, attitudes, and > ‘Open door” policy for children to

> Humour > Supportive long-term relationship or anti-bullying raise problems

> A positive attitude the absence of severe discord > Opportunities for valued social roles > A whole-school approach to

> Experiences of success and > Range of sport/leisure activities promoting good mental health

achievement
Faith or spirituality
Capacity to reflect

vV V V VvV Vv

v

Good pupil to teacher/school staff
relationships

Positive classroom management

A sense of belonging

Positive peer influences

Positive friendships

Effective safeguarding and Child
Protection policies.

An effective early help process
Understand their role in and be part
of effective multi-agency working
Appropriate procedures to ensure
staff are confident to raise concerns
about policies and processes, and
know they will be dealt with fairly and
effectively
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According to the SEND Code of Practice 2015, the Graduated Approach is:

“A model of action and intervention in the early education settings, schools, and colleges to help children and young people who have special
educational needs. The approach recognises that there is a continuum of special educational needs and that, where necessary, increasing
specialist expertise should be brought to bear on the difficulties that a child or young person may have.”

Where a child is identified as having a SEN, educational settings should take action to remove barriers to learning and put effective special
educational provision in place using a Graduated Approach (GA), and the local authority provides a framework for settings within this
document.

A MODEL OF ACTION
AND INTERVENTION

IN THE EARLY EDUCATION SETTINGS,
SCHOOLS, AND COLLEGES TO HELP

CHILDREN AND YOUNG PEOPLE WHO
HAVE SPECIAL EDUCATIONAL NEEDS.
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The additional needs of most CYP can be met by inclusive high-quality teaching (HQT) and reasonable adjustments (DfE “What are
reasonable adjustments?”)from the funding and resources that are already or “ordinarily” available in their mainstream school or setting,
along with the universal health and care services that are available to all. This is known as “Ordinarily Available Provision” (OAP). CYP without
a SEN, those at SEN Support (children who require more than is ordinarily available), and CYP in receipt of an EHCP should also receive
Ordinarily Available Provision as part of their package of support, as this OAP should be available to ALL children whether they have SEN or
not and the impact of this should be monitored.

Support for children using OAP and that at SEN Support is tailored to the needs of an individual child or young person (CYP) and is provided
through a variety of means. These means are detailed throughout this document with examples of reasonable adjustments that can be made
through OAP, and examples of more tailored support for an individual child at SEN Support. The majority of CYP in educational settings will
have their needs met through provision that is available to all. Some children will need more targeted provision, and a very small minority will
require support that is much more specialised and targeted.

Specialist and targeted
support with/awaiting
an EHCP

SEN Support

Provision available to ALL
children, whether they have
a SEND or not
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https://educationhub.blog.gov.uk/2023/04/10/what-are-reasonable-adjustments-and-how-do-they-help-disabled-pupils-at-school/
https://educationhub.blog.gov.uk/2023/04/10/what-are-reasonable-adjustments-and-how-do-they-help-disabled-pupils-at-school/
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The Graduated Approach provided in this document is a series of tables which:

® Give advice on identifying different types of need

® Suggest assessment tools for understanding the needs of the individual

® Describe actions that professionals in educational settings are expected to take when meeting the needs of their CYP
® Suggest free and paid for local, external agencies to provide ongoing support

The tables are organised into the broad areas of need which are outlined in the SEND Code of Practice.

The broad areas of need are further split to provide more detailed information around specialist strategies at each stage- OAP and SEN
Support. By using the Graduated Approach, we expect educational settings to ensure that the majority of CYP with SEN can access and have
their needs met within a mainstream provision and are fully included within their communities. This document is intended to help educational
settings in supporting CYP with SEN and recognise that their needs must be considered individually.

The Graduated Approach should be considered a toolbox of ideas that schools can dip into, and not all strategies will be listed. Settings
should first consider what a CYP with SEN might need to support them and be mindful that not all strategies within the Graduated Approach
may be appropriate. Schools should consider:

® the context to their settings

® the age and stage of the child

® the child’s background and presenting needs

THE DATA SUGGESTS THAT
SEN IS MOST PREVALENT AT

AGE 10,

AND CONTINUES TO BE MORE
PREVALENT IN BOYS THAN
GIRLS (ALTHOUGH THIS GAP
IS DECREASING).
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Schools are NOT expected to deliver all strategies at the same time. They should discuss with the professionals involved and the CYP’s family as part of the assess, plan,
do, review process, and in line with a person-centred approach, which of the strategies in the Graduated Approach would be most effective in supporting the child to make
progress.

As a whole school approach to support all learners, settings are expected to provide a certain level of support for ALL CYP in their settings. They should routinely be:
® Holding termly reviews of progress: parents and pupil voice taken into consideration

® Annually reviewing policies and practices, including the school’s SEN Policy and SEND Information Report

® Delivering reqular staff training regarding the needs in the school and the use of equipment and medical needs

® Conducting risk assessments where safety is identified as part of a CYP’s need

® Creating a care plan where a medical need is identified

® Formulating a PEEP (Personal Emergency Evacuation Plan) as part of the risk assessment

® Considering an adapted curriculum for CYP with SEND

® Liaising with specialist colleagues for up-to-date training

© Enabling all staff to collaborate with other professionals to share strategies and advice

SPEECH, LANGUAGE AND
COMMUNICATION NEEDS

REMAINS THE MOST COMMON TYPE

OF NEED FOR SEN SUPPORT. THIS IS
FOLLOWED BY SOCIAL, EMOTIONAL AND
MENTAL HEALTH NEEDS
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The SEND Code of Practice 2015 states that the Graduated Approach should include a 4-part cycle of Assess, Plan, Do and Review (APDR).

The actions of schools to support children should be monitored and reviewed reqularly (should be 3 times per year but could be more

frequently) to evaluated effectiveness and decide next steps. It should be noted that CYP who ONLY receive OAP, do not require a SEND
Support Plan or APDR. The APDR should detail the intensity, frequency, and recency of provision, so that impact can be accurately monitored

with the family.

@)

J

Assess
There should be a clear
analysis of a CYP’s needs
carried out by those who
teach and know them. The
assessment of need should
be completed regularly
and where there is little or
no improvement in their
progress, more specialist
assessment should be caried
out, from health, education,
or social care.

Plan

Professionals within the
educational setting should
work with the CYP and
their parents to agree the
outcomes that they are
seeking, what interventions
will be put into place, and
agree the expected impact
on progress, development,
or behaviour, and set a
clear date for review. These
should be SMART (specific,
measurable, achievable,
realistic and time limited)

G

J

Do
The SENCO or team around
the child should support
the CYP and advise on
implementing the plan of
support

Review
The effectiveness of the
support should be measured,
and the impact reviewed
regularly and in line with the
agreed dates. The views of
the CYP and their parents
should be considered as
part of the review process,
and the educational setting
should revisit the APDR cycle
if little or no progress has
been made at the end of the
process.
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf

To support schools to be effective in their process around APDR, Central Bedfordshire has coproduced SEN Support Plans with parent carers
and schools:

CBC SEND Support Plan Tools
SEND Support Plan Example

Although schools do not have to use the local authority’s SEN Support Plans provided by the local authority, the SEND Code of Practice
makes it clear that schools should evidence their APDR processes and that CYP and their families should be at the heart of the process.
Therefore, schools should consider using a document to support the process and ensure that CYP and their families are fully informed of the
support in place, as well as the impact it is having.

Assess Plan _
My SEND Support Plan ol =l
‘Name of child: Things that work well for me in school: one —— — S W«ds:mlemnmsmﬂixmﬂdllmmmmnnl:
Points: 2
Class: P )
a
Main presenting need: age
SEN Stage: SEN Support EHCP
[Child's picture here] Things I enjoy
doing: ' wsél /1
Review ] : Do
What progress has been made? What strategies will suppert progress towards targets?
Pt e the nest SteEs 09 SUpEOnt progress towerds targets P inchude “Saft” and hard it il 05, 1]
< A
Important people to me: Things to avoid doing in school: You might also like to know! Target | What ::" :m Nt What When
Total number of hours of direct suppart: hours
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An individual CYP with SEN should always be at the centre of any assessment or planning process, and a person-centred approach should be
used. Person centred approaches are used to discover and act on what is important to the CYP, what is important for them, and then finding
the balance between the two. It reflects what a CYP can do, what will be important to them in the future, and thinks about what support
they might need to achieve their potential.

The SEND Code of Practice states that any assessment and planning process should:

® Focus on the CYP as an individual

® Enable CYP and their parents to express their wishes and feelings

® Enable CYP and their parents to be part of the decision-making process

® Be easy for CYP and parent/carers to understand, and use clear ordinary language and images rather than professional jargon

® Highlight the CYPs strengths and capabilities

® Enable the CYP and those that know them best to say what they have done, what they are interested in and what outcomes they are
seeking in the future

® Tailor support to the needs of the individual

® Organise assessments to minimise demands on families

® Bring together relevant professionals to discuss and agree together the overall approach, and

® Deliver an outcome focused and co-ordinated plan for the CYP and their parents

® Screening for exam access arrangements for external exams such as KS2 SATs, GCSEs, or A Levels.

AUTISM

CONTINUES TO BE THE PRIMARY
NEED FOR THE MAJORITY OF
CHILDREN WITH AN EHCP.
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The term co-production refers to a way of working where service providers and users, work together to reach a collective outcome. The
approach is value-driven and built on the principle that those who are affected by a service are best placed to help design it.

True coproduction working in SEND is when an equal and reciprocal relationship exists between parents, carers, CYP and other key
stakeholders where everyone’s experience, knowledge and skills are valued and used to improve better outcomes.
For CYP and parent/carers in England this is underpinned in the Children and Families Act 2014 and the SEND Code of Practice: 0-25 years

For parent/carers this means:

® have their views and wishes heard about their child & engaging with services that they use

® Being able to participate as fully as possible in decisions and being provided with information and support necessary to enable
participation.

® working with practitioners sharing individual experiences to improve service delivery for their own family

® engaging in person centred processes that improve outcomes for their child or young person

For CYP this means:

® Having their views and wishes heard

® Being able to participate as fully as possible in decisions and being provided with information and support necessary to enable
participation.

® working with practitioners sharing individual experiences to improve service delivery for themselves

® engaging in person centred processes that improve outcomes for them

In Central Bedfordshire there is a collective commitment to joint working and implementing best practice when working with SEND children,
young people, and parents across three key areas: effective communication, empowering people and being solution focused.

Our shared vision for SEND is to ensure:

® Everyone working with children and families are communicating and working together to achieve the same outcomes.

® Everyone understands what we are trying to achieve and what families are asking for.

® Families can see evidence of everyone communicating and working together for the benefit of their child and other families

The Central Bedfordshire Co-production Charter was launched in 2021, developed in partnership with SNAP Parent Carer Forum
http://www.snappcf.org.uk/, and feedback from over 35 parents/carers, 145 young people with SEND from 17 schools and settings, and
professionals from health and social care services. The Charter demonstrates commitment to co-production across education, health, and

social care.
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https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/co-production_charter.pdf
http://www.snappcf.org.uk/

PfA (Preparing for Adulthood)

Preparing for adulthood means preparing for:

® Higher education and/or employment - exploring different employment options e.g., becoming self-employed & help from supported
employment agencies (University / Apprenticeships / Supported Internships) and Access to Work A2W

© Independent living — young people having choice, control & freedom over their lives & the support they have, their accommodation and
living arrangements, included supported living.

® Participating in society, including having friends & supportive relationships. Participating in, & contributing to, the local

community

® Being as healthy as possible in adult life (Physical and SEMH)

SEN SUPPORT UP
FROM 12.6% TO

13%

(2022-23)

PAGE 27






When a SEN is first identified, families need to know that for the majority of CYP with SEN or disabilities, with the right support, can find
work, be supported to live independently, and participate in their communities. Health and social care workers, early years providers and
schools should encourage these ambitions right from the start. They should also seek to understand the interests, strengths and motivations
of children and young people and use this as a basis for planning support around them

Preparing for Adulthood outcomes should be considered from the earliest of years when supporting CYP with SEND. Planning and outcomes
should be person centred, explore the child/young person’s aspirations and abilities, and be developmentally appropriate.

Outcomes should focus on what the CYP with SEND want to be able to do when they leave post-16 education or training, finding somewhere
to live, participating in the community, and being as healthy as possible in adult life.

The Local Offer Website sets Central Bedfordshire’s Preparing For Adulthood Offer

PLANNING AND OUTCOMES SHOULD BE

PERSON CENTRED,

EXPLORE THE CHILD/YOUNG
PERSON’S ASPIRATIONS

AND ABILITIES, AND BE
DEVELOPMENTALLY APPROPRIATE.
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To make it less likely that difficulties will arise or become more severe, schools will need to develop and maintain:

© Effective teaching and learning across the curriculum (which should be scaffolded to meet the needs of ALL learners)

® A fully inclusive school ethos

® A positive learning environment

® Robust curricular, pastoral and discipline arrangements

® Systems that foster positive relationships with CYP, young people, parents, carers, and the wider community

® Support for parents/carers to effectively support their children make progress in school

® Timely referrals to external services

® Ensure that the progress of children on the SEN Register is monitored regularly, and that parents and CYP are part of the review process

All schools should have policies relating to Special Educational Needs on their website, including a SEN Information Report What must go
into a SEND Information Report (CAFA) with a link to the CBC Local Offer. These policies should reflect and embed current government

legislation, guidance, and best practice.

PUPILS WITH SEN CONTINUE TO
BE MORE LIKELY TO BE ELIGIBLE
FOR FREE SCHOOL MEALS:

EHCPS AT 41.1% AND SEN
SUPPORT AT 37.5%

COMPARED TO 23.8% OVERALL.
(2022-23)
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The Early Intervention Grant is additional funding available to mainstream settings, schools, and colleges for CYP without an Education,
Health & Care Plan (EHCP).

Settings may request an Early Intervention Grant for specific, short term, targeted interventions, to support an individual where funding may
be required above what is delegated to schools.

The setting should demonstrate that they have taken purposeful, relevant, and sustained action to meet the CYP’s SEN before making a
request for additional funding. The setting must clearly detail what the request is for, the cost, and how the interventions will be measured.

The Early Intervention Grant should not be viewed as a long-term solution. If the CYP’s needs continue to require additional support, schools
should consider whether to request an Education and Health Care Needs Assessment (EHCNA).

Early Intervention Grants may will not be agreed for any longer than two academic terms (unless in exceptional circumstances) and can be
offered as a maximum of £1500 per term The Early Intervention Grant will be agreed for one term in the first instance. More information
about the Early Intervention Grant and details of how to apply can be found on the local offer Early Intervention Grant

EARLY INTERVENTION GRANTS MAY

WILL NOT BE AGREED FOR ANY LONGER
THAN TWO ACADEMIC TERMS (UNLESS IN
EXCEPTIONAL CIRCUMSTANCES) AND CAN
BE OFFERED AS A MAXIMUM OF

£1500 PER TERM
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https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/site.page?id=16qpJt5H0fI
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=Kk1YGd2Qjeo

When to request =
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Information about how to request an EHCNA can be found on the CBC Local Offer. The SEND Code of Practice 2015 says:

Where, despite the school having taken relevant and purposeful action to identify, assess and meet the SEN of the child, or young person,
the child or young person has not made expected progress, the school or parents should consider requesting an Education, Health, and Care
needs. To inform the decision the local authority should expect to see evidence of the action taken by the school as part of SEN Support.

It should be noted that CYP do NOT require a formal diagnosis of SEN, they do NOT need to be working a certain number of years below of

their peers, nor does the local authority require a specific number of rounds of APDR. However, there is an expectation (in line with the SEND
Code of Practice) that to support making a robust decision the request for an EHCNA would involve submitting evidence that:

® purposeful steps have been made to support a CYP at SEN Support
® or there is evidence that there has been a rapid decline in the CYPs presentation that will require a high level of ongoing support.

EHCPS UP FROM 4% TO

4.3%.

(2022-23)
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https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/home.page
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf




Cognition and Learning

Support for learning difficulties may be required when children and young people learn at a slower pace than their peers, even with
appropriate scaffolding. Learning difficulties cover a wide range of needs, including moderate learning difficulties (MLD), severe learning
difficulties (SLD), where children are likely to need support in all areas of the curriculum and associated difficulties with mobility and
communication, through to profound and multiple learning difficulties (PMLD), where children are likely to have severe and complex learning
difficulties as well as a physical disability or sensory impairment.

Specific learning difficulties (SpLD) affect one or more specific aspects of learning. The most common of these include Dyslexia What is
dyslexia?, Dyspraxia What is dyspraxia? , Dyscalculia What is dyscalculia? and Dysgraphia What is dysgraphia?
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https://www.bdadyslexia.org.uk/dyslexia/about-dyslexia/what-is-dyslexia#:~:text=Dyslexia is a learning difficulty,the range of intellectual abilities
https://www.bdadyslexia.org.uk/dyslexia/about-dyslexia/what-is-dyslexia#:~:text=Dyslexia is a learning difficulty,the range of intellectual abilities
https://www.nhs.uk/conditions/developmental-coordination-disorder-dyspraxia/
https://www.bdadyslexia.org.uk/dyscalculia
https://www.hft.org.uk/resources-and-guidance/learning-difficulties-and-other-needs/dysgraphia/

@ SPECIFIC LEARNING DIFFICULTIES

Examples may include:

>

>

Differences or difficulties in acquiring one or more specific aspects of learning
such as reading, spelling, or acquiring numeracy skills in line with their peers.
Difficulties with fine motor skills that affects the production and speed of
handwriting

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

>

Access to the National Curriculum with adaptations that can be implemented
as part of a whole class approach.

Teaching that targets progress in the specific aspects of learning that the >
CYP has yet to secure, particularly Literacy and Numeracy

Where relevant, make use of SpLD assessment tools, such as the Hertfordshire

SpLD checklists.
Development of attention & listening skills, vocabulary and language &

communication skills is promoted.

Activities are highly motivating and interactive, wherever possible.

Learning is based on the interests of the CYP or captures interest with a ‘hook’
at the start of a lesson; a song, video, picture, photo, sensory experience,
demonstration, or interesting/mystery object.

Tasks are made manageable by being broken down into ‘chunks” with
increasing difficulty, where appropriate.

Access to individual and small group work in and/or out of the whole class
setting, as required.

> Often, but not always, linked to literacy (including dyslexia and dysgraphia),
numeracy (including dyscalculia) and coordination (including dyspraxia)

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

> Access to the national curriculum with significant adaptations that require
additional adult support

> Consideration to a referral to Weatherfield Outreach via the Single Service
Referral Form.

> Implement, monitor, and review advice from external agencies, where
applicable.

> Access to individual and small group work with support from an additional
adult in and/or out of the whole class setting, as required

> Some CYP will require a more planned and personalised curriculum.

> Individual or small group teaching at reqular points throughout the day /
week.

> Bespoke, daily pre-teaching sessions targeting gaps in learning.

> Additional adult support, where available and as required.

> Resources need to be deployed which are additional to or different from
those normally available to the CYP in school, through a highly scaffolded
curriculum.
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https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Poster.pdf?v=1694587071
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf?v=1694617149
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/resource-area-documents/spld-processing-speed-difficulties-checklist.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/resource-area-documents/spld-processing-speed-difficulties-checklist.pdf
https://www.integratedtreatmentservices.co.uk/our-approaches/speech-therapy-approaches/attention-listening-approach/
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Vocab_in_Action_Poster_v1.0.pdf?v=1694637603
https://speechandlanguage.org.uk/media/3349/ican_dld_guide_final_aug4.pdf
https://speechandlanguage.org.uk/media/3349/ican_dld_guide_final_aug4.pdf
https://www.youtube.com/watch?v=5IdUupGHcz0
https://www.centralbedfordshire.gov.uk/xfp/form/282
https://www.centralbedfordshire.gov.uk/xfp/form/282

>
>

Scaffolded resources are available; consider not just the level of difficulty, but
also the presentation (e.g. some CYP may need a bigger font, the worksheet
cut in half or may need concrete resources to support such as visuals, word
mats, objects etc.).

Ensure resources are clearly labelled with words and pictures and are placed at
the CYP level allowing independence.

Ensure printed resources are an appropriate size, font and colour.

Use coloured highlighters to identify patterns, key information, etc.

Consideration of the child’s preferred way of learning such as by doing, listening,

or seeing, and linking it to prior learning and experiences. For example:

Use visual aids — pictures, photos, videos and clips, charts, mind maps,
diagrams, flow charts, word mats and grids, flashcards, writing frames,
sentence starters, coloured papers, post it notes, different colour pens, prompt
sheets, cue cards, concrete objects to present lessons or create their work,
symbol fans, etc.

Use auditory support — Hear it, say it, listen to it, repeat it, sing it, use

rhythm and music, action songs and rhymes, rap it, discussion, talk, talk
partners, interactive white board games with sound effects, rhymes, musical
instruments.

Get the CYP “doing it” — Be physical with role play, hot seating, freeze frame,
dance, touch it, feel it, smell it, eat it, experiment, use interactive whiteboard
games, puzzles, get outside, get moving in the class or in their seats.

Utilise ICT for writing or recording (Clicker ©, InPrint 3 ®, Adobe Express ©,
Google Speechnotes ©, etc.)

Adjustments to how work is presented; does it have to be written individually?
Can there be a scribe? Can it be presented as a diagram or in pictures?

Can they use technology to capture their learning in photos, videos or
PowerPoints? Could they use a talk partner to share their learning? Could they
highlight the answers rather than writing them?

Use of effective spelling strategies, such as spelling lists and specialist
dictionaries such as ACE Spelling Dictionary

Plan for the effective use of ICT as an access strategy e.g. touch typing, screen
reading, speech- or sign-supported software e.q. Read&Write Speech to Text
Make use of Spaced or Distributed Practice (little and often such as daily
short sessions rather than longer weekly sessions) to enhance acquisition and
retention of learning — such as through the Precision Teaching approach.

Time limited small-group intervention work, as required, on phonological
awareness reading, spelling, comprehension, maths fact recall, early-numeracy
skills development, etc., with the intention of enabling the CYP to catch up
with most of their peers

Use of adult support to provide access to evidence-based intervention

programmes.
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https://www.twinkl.co.uk/resource/t-t-2202-judaism-word-mat
https://www.twinkl.co.uk/resource/t-t-2202-judaism-word-mat
https://www.twinkl.co.uk/resource/t-m-033-classroom-resource-labels-blue
https://www.cricksoft.com/uk/clicker/win-mac
https://www.widgit.com/products/inprint/index.htm
https://www.adobe.com/express/learn/blog/introducing-creative-cloud-express
https://speechnotes.co/
https://www.readingrockets.org/topics/learning-disabilities/articles/spelling-and-students-learning-disabilities
https://www.wordshark.co.uk/wordshark/parents/for-dyslexia/
https://www.amazon.co.uk/ACE-Spelling-Dictionary-David-Moseley/dp/1855035057
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/digital/EEF_Digital_Technology_Summary_of_Recommendations.pdf?v=1694617869
https://www.texthelp.com/en-gb/products/read-and-write-education/
https://www.teachertoolkit.co.uk/2020/06/20/spaced-practice/
https://www.structural-learning.com/post/precision-teaching-a-teachers-guide
https://educationendowmentfoundation.org.uk/courses/making-best-use-of-teaching-assistants-online-course/structured-interventions/recommendations-5-and-6-unpacking-the-evidence
https://educationendowmentfoundation.org.uk/courses/making-best-use-of-teaching-assistants-online-course/structured-interventions/recommendations-5-and-6-unpacking-the-evidence

Support to develop maths fact recall through interventions such as
NumberShark and TT Rock Stars.

Use of alternative approaches to the teaching of reading and writing, e.g.
whole-word reading in addition to phonics, using multi-sensory, cued
approaches to early literacy, literacy intervention programmes, Paired Reading,
etc Paired Reading Twinkl

Adults model and scaffold learning YouTube Modelling Tips How to scaffold
Use peer modelling and learning together approaches e.g. complete tasks
through group or paired work.

Work list / tick list of tasks; include all basic, familiar tasks such as name,
date, title, etc. so CYP can build up a sense of satisfaction and confidence in
completing tasks.

Use class, group or individual schedules for the whole day, a half day, a lesson
or a single activity to scaffolded, where needed.

Use individual communication cards, where needed, to ask for support, time
out or resources.

Think about where pupils are seated. Ask yourself do they need to be near the
board/teacher, in mixed or similar ability or maybe they need a clearly defined
space that is ‘theirs’?

Staff trained in strategies related to specific areas of need through websites
such as Understood.

SPECIFIC LEARNING DIFFICULTIES
(SPLD) AFFECT

ONE OR MORE

SPECIFIC ASPECTS OF LEARNING.
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https://www.twinkl.com/blog/supporting-pupils-with-dyscalculia-and-maths-difficulties
https://www.wordshark.co.uk/numbershark/
https://ttrockstars.com/
https://educationendowmentfoundation.org.uk/news/through-the-keyhole-of-the-house-of-reading-part-3-supporting-struggling-readers
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/ipeell-using-self-regulation-to-improve-writing/?utm_source=site&utm_medium=search&utm_campaign=site_search&search_term=ipeell
https://www.twinkl.co.uk/teaching-wiki/paired-reading
https://www.youtube.com/watch?v=TWRPGV-5c68
https://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber#:~:text=Scaffolding is breaking up the,and discuss as you go
https://www.twinkl.co.uk/resource/whats-next-table-mat-au-s-1653265213
https://www.twinkl.co.uk/resource/visual-daily-timetable-ku-dre-1626261718
https://www.twinkl.co.uk/resource/t-c-166-sen-communication-cards-pack-boy
https://www.understood.org/

PROCESSING DIFFICULTIES SUCH AS SEQUENCING, INFERENCE AND REASONING

Examples may include:

>

Consistently evident problems with sequencing and organising the steps
needed to complete tasks

Consistently evident problems regarding reasoning skills

Consistently evident problems with processing, organising, and coordinating
spoken and written language to aid cognition

Levels of attainment that are generally lower than those of their age
equivalent peers

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

>

Vv Vv

vV V V VvV Vv

Use concept maps to plan and identify overall themes and relationships
between ideas How to produce concept maps

Have readily available a range of supportive tools which could include word
mats, key words with definitions, writing scaffolds, tasks planners, sand timers,
post-it notes etc

Ask specific questions to ensure instructions are understood

Give clear and simple instructions, breaking down longer instructions and
giving one at a time

Use of multi-sensory teaching strategies

Visual cues to support routines and organisation skills

Model use of open-ended statements such as ‘I wonder” or ‘what if’

Give time to process information before a response is needed

Use pre-teaching to support Guide on pre-teach

v

> Difficulties with problem solving and developing new concepts
> Difficulties with understanding ideas, concepts, and experiences when

information cannot be gained through first hand sensory or physical
experiences

> Discrepancy between oral and written work
> Taking longer to understand instructions or needing instructions repeating

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

> Consider referral to Weatherfield Outreach. Weatherfield Outreach Service

Implement, monitor, and review advice from external agencies

> Some children and young people will require a more planned and personalised

curriculum such as a more play-based curriculum Examples of Play Based
Learning Activities

> Small group work teaching at regular points throughout the week to provide

pre teaching or overlearning.

> Additional adult support for some work in a small group
> Access to specialist equipment and materials recommended by an

Occupational Therapist

> Where assessments indicate that additional intervention is required, targeted

support should be time limited with clear outcomes.
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https://www.ucl.ac.uk/short-courses/staff-resources/course-design/design-learning-activities/develop-understanding-concept-maps
https://www.lancashire.gov.uk/media/928219/gems-pre-teach.pdf
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=NvElYGIhEGk
https://www.education.wa.edu.au/dl/7lpml0
https://www.education.wa.edu.au/dl/7lpml0

Make explicit links to prior learning by reminding children or young person

of past events, activities or experiences. Displaying photographs or sharing
photographs or sharing individual learning journals can support this.

Adopt a neurodiverse approach to celebrate the strengths of the child or young
person Guide on the neurodiverse approach

Link learning to real life situations

Ensure your setting has a consistent routine, support the student with changes
when necessary

Embed peer support approaches into school practice

Use evidence-based interventions to develop skills (see table of interventions)
Plan so that there is repetition and reinforcement of learning in a variety of
contexts

Strategies to support problem solving, and ability to sequence learning steps to
task completion

Staff to be trained in strategies related to specific areas of need

Provide photographs of the setting including important people, the
environment, and key places

Use technology to support learning such as a “read aloud” function in Word or
Google Docs to help CYP to edit/review their own work and find the errors in
punctuation

Access to grouping that enables CYP to work with peers who are good role
models for language and communication skills for co-operative and independent
application to task

The use of multi-sensory teaching strategies Multi-Sensory learning information
Tasks will need to be scaffolded What is scaffolding?

A variety of practical materials and experiences to support learning through
extra-curricular activities

Learning activities should be highly motivating and interactive wherever possible
Exam access arrangements such as additional time in tests and assessments
https://www.jcq.org.uk

> Teach meta-cognition strategies Metacognition and Self-Regulation strategies

teaching children how to plan their work
> Use of an engagement model The Engagement Model information
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https://www.bps.org.uk/psychologist/neurodiversity-affirmative-education-why-and-how
https://www.twinkl.co.uk/teaching-wiki/multisensory-learning#cont-0
https://www.twinkl.co.uk/teaching-wiki/scaffolding-learning
https://www.jcq.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation#:~:text=Teachers can demonstrate effective use,talk related to lesson objectives.
https://www.highspeedtraining.co.uk/hub/the-engagement-model-in-schools/
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Examples may include:

> May be slower to use, retain and apply everyday concepts than age equivalent > Have difficulty remembering learnt strategies and multistep instructions
peers. > May require information being repeated and take longer to process

> Have difficulty recalling previously learnt information information

> Difficulties carrying out instructions

> Difficulties carrying out sums in their head

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

This level of support should be available to all CYP with SEN or no SEN. This Continue with any relevant strategies from OAP.
support may also be used with CYP accesses an EHCP.

Strategies to support weak spatial, perceptual and memory skills such as: > Play memory games such as matching cards Matching Cards online game
Chunking Chunking Twinkl > Deliver a short-term intervention to improve memory, such as memory Magic
Now and Next boards Now and Next Boards Twinkl https://www.rompa.com/memory-magic.html

Printing of PowerPoints to make notes on > Games to support processing and memory: Games to support processing and
Highlight key words How to Use Highlighting to Study memory

Use of visuals such as pictures to help with new vocabulary Widgit > Teach keyboard skills Typing resources for keyboard skills

Consider alternative methods of recording work

Use of mnemonics Use of Mnemonics

Provide writing frames and scaffolding

Strategies to Support Working Memory Difficulties

Make explicit links to prior learning by reminding children or young person

of past events, activities or experiences. Displaying photographs or sharing
photographs or sharing individual learning journals can support this.

> Teach meta-cognition strategies Metacognition and Self-Regulation strategies

VvV VV VV V V V V V.\YVv
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https://www.twinkl.co.uk/teaching-wiki/chunking
https://www.twinkl.co.uk/resource/t-s-111-now-and-next-board
https://studyright.net/blog/studying-with-a-highlighter/
https://widgitonline.com/
https://www.youtube.com/watch?v=Js5Tm1y0igY&pp=ygUPdXNpbmcgbW5lbW9uY2lz
https://bso.bradford.gov.uk/userfiles/file/LDteam/Ways to help children with working memory difficulties in the classroom.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation#:~:text=Teachers can demonstrate effective use,talk related to lesson objectives.
https://www.memozor.com/memory-games/big-or-giant/symbols
https://www.rompa.com/memory-magic.html
https://www.understood.org/articles/8-great-board-games-to-help-preschoolers-build-different-skills
https://www.understood.org/articles/8-great-board-games-to-help-preschoolers-build-different-skills
https://www.teachingideas.co.uk/computing/typing-resources-for-schools/

Have readily available a range of supportive tools which could include word
mats, key words with definitions, writing scaffolds, tasks planners, sand timers,
post-it notes etc

Ask specific questions to ensure instructions are understood

Give clear and simple instructions, breaking down longer instructions and
giving one at a time

Have learning walls on display that students can access, this could include
prompts and key vocabulary

Plan so that there is repetition and reinforcement of learning in a variety of
contexts

Classroom staff adjust the pace or order of activities to maintain attention
Extend the child or young person’s interests and introduce them to new
experiences by providing a variety of activities using creative and playful
approaches

Provide lots of encouragement and ensure tasks are short and achievable
Conduct a sensory audit to ensure no aspect of the environment is negatively
impacting on CYP ability to learn Sensory audit for schools

Use a variety of strategies for recording such as highlighting or voice recording

MAY BE SLOWER TO USE,
RETAIN AND APPLY

EVERYDAY CONCEPTS

THAN AGE EQUIVALENT PEERS.
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https://www.solihull.gov.uk/sites/default/files/2021-12/SEND-Sensory-audit-for-schools-and-classrooms.pdf

Communication and Interaction

Area of Need:
The SEND Code of Practice 2015 says that:

“Children and young people with speech, language, and communication needs (SLCN) have difficulty in communicating with others. This may be
because they have difficulty saying what they want to, understanding what is being said to them, or they do not understand or use social rules
of communication. The profile for every child with SLCN is different and their needs may change over time. They may have difficulty with one,
some or all of the different aspects of speech, language or social communication at different times of their lives.”

This area of need covers difficulties with regards to what is said/communicated and speech (how it is said), and encompasses neurodiverse
conditions such as Autistic Spectrum Disorder.

CYP who have difficulties with communication and interaction may struggle to communicate verbally, visually or in writing. They may
have difficulties interpreting the way people are communicating with them through verbal and nonverbal language and have difficulties
communicating what they are feeling and thinking to others.
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https://www.gov.uk/government/publications/send-code-of-practice-0-to-25

DIFFICULTIES SAYING OR EXPRESSING WHAT THEY WANT TO AND/OR DIFFICULTIES IN BEING UNDER-

STOOD (EXPRESSIVE LANGUAGE)

Example of behaviour may include:

> Poor clarity of speech

> Unable to retrieve and say the correct word and replacing it with something
else

> Difficulties with understanding and remembering new language

> Unable to retrieve and say the correct word and replacing it with something
else or making words up

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

Use gestures and signs to support communication

Makaton Level 1 Makaton training

Simplified instructions reducing complexity and sentence length

All staff to be aware of CYP’s typical ages and stages of communication

development — Universally Speaking

> Modelling and scaffolding language — reflect correct speech rather than
correcting How to model speech YouTube using repetition, emphasis and
expansion as required.

> Introduce variety of language through rhymes and songs Speech Sounds
Exercises YouTube

> All classrooms should be communication friendly Communication Friendly
Checklists

> Label accessible equipment with photos and pictures Widgit

VvV V VvV Vv

Unable to communicate via speech

Frustrations with not being understood

Limited vocabulary

Difficulties putting words in sentences

Over-reliance on pointing /gesture

Lots of hesitation

Using lots of “fillers” when talking e.g. “thing” “that”

vV V V V V VvV Vv

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

> Look at the NHS Speech and Language Toolkit for ideas NSH Speech and
Language Toolkit

> Pre-teaching of topic vocabulary through short, timed interventions using word
mats E.g. of word mats

> Providing an additional method of communicating, for example, use of ICT,
symbol communication, communication boards Twinkl Communication Boards

> Augmented and assisted communication. E.g. Natural Readers

> Individual or small group speech intervention. Speech Sounds Training

> Access to an oral language modifier (OLM) for assessments. Oral Language
Modifier training

> Teach in a way that links with language programmes devised by a speech and
language therapist.

> Use a checklist, to clarify the CYP’s specific needs Speech Sounds Screening Tool

PAGE 46


https://makaton.org/TMC/Learn_Makaton/Core_Vocab/Level_1.aspx
https://speechandlanguage.org.uk/talking-point/for-professionals/the-communication-trust/universally-speaking/
https://www.youtube.com/watch?v=YhYMiSLoomc
https://www.youtube.com/watch?v=PNcRMgqgE9M
https://www.youtube.com/watch?v=PNcRMgqgE9M
https://speechandlanguage.org.uk/talking-point/for-professionals/the-communication-trust/more-resources/communication-friendly-checklists/
https://speechandlanguage.org.uk/talking-point/for-professionals/the-communication-trust/more-resources/communication-friendly-checklists/
https://www.widgit.com/
https://childspeechbedfordshire.nhs.uk/wp-content/uploads/2023/04/SLC-Toolkit-for-Schools-amended-October-2023.pdf
https://childspeechbedfordshire.nhs.uk/wp-content/uploads/2023/04/SLC-Toolkit-for-Schools-amended-October-2023.pdf
https://www.twinkl.co.uk/resources/ks2-words-and-vocabulary/ks2-higher-level-vocabulary/ks2-higher-level-vocabulary-word-mats-and-aids
https://www.twinkl.co.uk/resource/communication-boards-for-basic-needs-au-s-1651810425
https://www.naturalreaders.com/online/
https://childspeechbedfordshire.nhs.uk/training/speech-sounds/
https://www.communicate-ed.org.uk/courses/language-modifier-accredited-training
https://www.communicate-ed.org.uk/courses/language-modifier-accredited-training
https://childspeechbedfordshire.nhs.uk/information-and-advice/speech-sounds-screen/

Check you have engaged the CYP’s attention before talking to them, use their
name to do this.

Avoid turning instructions into questions, for example, by adding “shall we” to
the start (rule of thumb- for every question use 4 comments)

Using literal language (avoiding sarcasm, idioms, and figures of speech)
Repeat what the CYP has said and add one word

Encourage CYP to work in pairs and groups with good model of spoken
English.

Ensure all attempts to communicate are acknowledged and valued.

Consider the classroom furniture, seating plan, groupings, and position of the
CYP within the classroom.

Ensure CYP have a clear view of your face, any learning materials, and visual
supports.

Allow additional time for processing information, formulating a response, and
completing tasks.

Ensure adults provide effective modelling of language. Ensure nonliteral
language (such as similes, metaphors, idioms, puns, hyperbole, etc) are
clarified and understood.

If the CYP speaks unclearly, acknowledge their communication, persevere

to try to understand the meaning, repair misunderstandings and model

back what they have said. Ensure that the CYP’s preferred methods of
communication (as well as level of eye-contact) is known by all staff working
with the CYP.

Use a visual prompt as a pre-arranged cue for active listening (e.g. gesture,
symbol or prompt card). — visual support

Use a variety or multi-sensory approaches to reinforce spoken language (for
example, objects, symbols, photographs, gestures and role play) that children
can indicate

Progression tools are available: Progression Toolkit Primary Aged or free
from the NHS SALT toolkit Early Years Toolkit to support teaching staff
to identify CYP who may be struggling to develop their speech, language
and communication skills and track progression of these skills over time or
following interventions. For more complex needs, a communication assessment
framework such as Latham & Miles” (2001) may be more useful. It is also
important to be mindful of the young person’s developmental level when
planning and implementing any approaches.

Implementing language interventions such as ‘Lift off to Language” Lift off to
Language or ‘WellComm” Wellcomm

Facilitate access to Speech and Language Therapy, if appropriate. Follow
programmes as advised by Speech and Language Therapists or external
agencies, such as Picture Exchange Communication System (PECS). PECS UK
Use a variety of strategies for effective communication — e.q. Widgit visual
supports, symbols. See AUTISM Visual Strategies for further information and
advice about visual supports.

Colourful Semantics — Colourful Semantics — “Colourful semantics is an
approach aimed at helping CYP to develop their grammar, by linking the
structure of a sentence (syntax) and its meaning (semantics). Colourful
semantics reassembles sentences by cutting them up into their thematic roles
and then colour codes them. The approach has 4 key colour coded stages

to “show’ the structure of a sentence. There are further stages for adverbs,
adjectives, conjunctions and negatives.”

Resources to support Colourful Semantics: https://
integratedtreatmentservices.co.uk

resources/speech-and-lanqguage-therapy/#
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https://speechandlanguage.org.uk/shop-for-educators/progression-tools-from-the-communication-trust-for-primary-years-set/
https://childspeechbedfordshire.nhs.uk/information-and-advice/early-years-toolkit
https://childspeechbedfordshire.nhs.uk/training/lift-off-to-language-for-3-5-year-olds-a-workshop-for-staff/
https://childspeechbedfordshire.nhs.uk/training/lift-off-to-language-for-3-5-year-olds-a-workshop-for-staff/
https://www.gl-assessment.co.uk/assessments/products/wellcomm/
https://pecs-unitedkingdom.com/pecs/
https://www.widgit.com/
https://www.autism.org.uk/about/strategies/visual-supports.aspx
https://integratedtreatmentservices.co.uk/our-approaches/speech-therapy-approaches/colourful-semantics-2/
https://integratedtreatmentservices.co.uk/resources/speech-and-language-therapy/
https://integratedtreatmentservices.co.uk/resources/speech-and-language-therapy/
https://integratedtreatmentservices.co.uk/resources/speech-and-language-therapy/

> The Word Aware approach (http://thinkingtalking.co.uk/word-aware/) is “a
structured whole school approach to promote the vocabulary development of
all CYP. Focussed on whole class learning, the resource is of value for those
who start at a disadvantage that can be easily applied by busy classroom
practitioners to develop both spoken and written vocabulary”

> Create a safe and supportive environment where CYP feel confident to ask for
clarification or help if they have not understood. Provide a visual support for
this if required.

> Undertake training in Elklan — ELKLAN — “Elklan writes and delivers accredited
courses for education and other staff working with those with speech,
language and communication needs”

DIFFICULTIES

WITH UNDERSTANDING AND
REMEMBERING NEW LANGUAGE
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http://thinkingtalking.co.uk/word-aware/
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DIFFICULTIES UNDERSTANDING WHAT IS BEING SAID TO THEM

& (RECEPTIVE LANGUAGE)

Example of behaviour may include:

>

Difficulties understanding everyday language used at home, school and with
their peers.

May struggle to join in with games or follow instructions given by others as
they struggle to scaffolded between objects by their features.

Difficulty following instructions.

Difficulty responding to conversations.

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

>
>
>

Simplified instructions reducing complexity and sentence length

Use Post-its/ To Do List/Task plan or Now and Next boards for instructions.
Use prompt cards to support understanding of question words (such as who,
where, when, what happened).

Provide visual prompts and explanations including key vocabulary and visual
timetables Twinkl visual timetables , objects as appropriate Widgit

Be at the CYP’s level when talking to them

Think about the environment and how to limit distractions check you have the
CYP’s attention before talking to them.

Check their hearing has been tested- encourage the parent to see the GP and
ask for a referral

Plan opportunities to teach new vocabulary as well as opportunities to revisit
and practice, to develop understanding and use of new words.

Appear to present as withdrawn in a group context
May struggle to follow instructions

Attention and memory difficulties

Difficulty understanding words at different levels
Difficulty playing games that require instructions.
Difficulty understanding stories.

May display frustration

vV VvV V V V VvV Vv

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

> Pre teach vocabulary and overlearning in small group interventions supported
by an adult

> Play word games such as Taboo Taboo Online

> Lego therapy small group intervention with the child playing role of builder
Lego Therapy Training

> Small group interventions where CYP is playing barrier games such as Cuess
Who? Board game
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https://www.twinkl.co.uk/resources/class-management/daily-routine/visual-timetable
https://www.widgit.com/products/widgit-online/index.htm
https://playtaboo.com/playpage/
https://www.google.com/search?q=lego+therapy+training&rlz=1C5CHFA_enGB1079GB1079&oq=lego+therapy&gs_lcrp=EgZjaHJvbWUqBggAEEUYOzIGCAAQRRg7MgYIARBFGDkyBggCEEUYOTIGCAMQRRg50gEIMTExMGowajmoAgCwAgA&sourceid=chrome&ie=UTF-8#:~:text=BLU Children%27s Club,directory %E2%80%BA blu%2Donline
https://www.amazon.co.uk/guess-who-game/s?k=guess+who+game
https://www.amazon.co.uk/guess-who-game/s?k=guess+who+game

> Adapt use of language and method, e.g., simple choices, reduce complexity
and sentence length.

> Give extra/allow take up time to process what has been said.

> Check you have engaged the CYP’s attention before talking to them, use their
name.

> First and then” or ‘now and next boards” Now and Next Boards Twinkl

examples
> Liberal use of visuals to support understanding Widgit

(1) LIMITED ATTENTION SPAN COMPARED TO DEVELOPMENTALLY APPROPRIATE MILESTONES WHILST

&K c0-0CCURRING WITH OTHER COMMUNICATION AND INTERACTION

Example of behaviour may include:

> Unable to focus for more than a short time > Forgets equipment or unable to follow routines without significant reminders
> Needs to be refocused regularly > Struggles with positive peer relationships
> Unable to start a task without support > May move about frequently

> Requires frequent repetition of instructions

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

This level of support should be available to all CYP with SEN or no SEN. This Continue with any relevant strategies from OAP.
support may also be used with CYP accesses an EHCP.

PLEASE ALSO REFER TO SEMH AREA OF NEED “ATTENTION > Backwards chaining. For example, chain parts of the task together (build the
DIFFICULTIES” FOR FURTHER STRATEGIES sequence at the last part of the task and working back so the CYP experiences
> Identifying areas of the curriculum that are easier than others success and then gradually work back to increase more elements so they can

> Build into lessons: do the task)
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https://www.twinkl.co.uk/resource/t-s-111-now-and-next-board
https://www.twinkl.co.uk/resource/t-s-111-now-and-next-board
https://www.widgit.com/products/widgit-online/index.htm

vV V V V V V V V VvV Vv

v

Regular, short breaks

Adaptation of task and/or environment

Chunking, breaking down of tasks Chunking Twinkl.

Asking the CYP to repeat back what activity they are going to do

Clear feedback on progress

Engage CYP to give their voice

Use the CYP’s name when giving instructions

Ask the CYP to repeat back what activity they are going to do

Use the CYP’s interest as a motivator and to extend engagement.

Keep the activities short and finish before the CYP loses interest, to build on
success.

Visual timetables Visual Timetables Twinkl

Ensure the CYP understands expectations of the learning activity: What is the
work? How much work? When am | finished? What comes next?

Use of timers to support the child’s understanding of how long they need to
concentrate for

Use a multi-sensory teaching approach, allowing CYP to engage with the
information in more than one way.

Use concept maps and graphic organisers to help CYP recognise links between
ideas.

Use close proximity visuals to support learning.

Use the “I do it, we do it, you do it” approach to working independently
(model > get them to do it with you > they do it independently) with the
support of an additional adult

Implement supported reqular short breaks.

Consider offering an adapted curriculum (content and delivery), resources and
success criteria.

Implement strategies recommended by external agencies.
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https://www.twinkl.co.uk/teaching-wiki/chunking#:~:text=Chunking is a maths method,number fit into another number
https://www.twinkl.co.uk/resources/class-management/daily-routine/visual-timetable

Example of behaviour may include:

> Differences or difficulties with social communication such as interpreting
nonverbal communication

Challenges with managing change

Unable to begin tasks and struggles with executive functioning
Challenges around following nonverbal prompts

Difficulties following more than one instruction

vV V VvV Vv

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

FOR STRATEGIES REGARDING PDA, PLEASE REFER TO SEMH AREA OF

NEED CBC PDA Position Statement

> Whole setting autism awareness training. Locally, staff can access free training
through Special School Outreach (only available if the outreach team are
already working with the school) or training from Autism Bedfordshire Autism
Beds Training.

> There are also several options for free online training including Understanding
Autism at The Open University (Understanding Autism), Understanding Autism
at The University of Kent (https://www.futurelearn.com/courses/autism)
and Understanding Autism, Asperger’s and ADHD at The University of Derby
(Understanding Autism and ADHD). Courses covering a range of topics are
also available through the National Autistic Society NAS Training

> Training through Autism Education Trust AET Training

> Differences with communicating effectively so that others understand them or
their needs

> Dysregulation around sensory input

> Challenges around managing change in staffing, routine, and task

> Struggling to manage activities which involve turn taking or sharing

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

Small social group interventions, for example, Circle of Friends

Modelling play

Communication board or choice board for play times Choice Boards Twinkl

Identifying one or two peers with shared interests.

Use Picture Exchange Communication System (PECS) if recommended by a

specialist PECS UK

Turn taking groups Developing Turn Taking

> Ensure staff monitor at break and lunchtime and intervene with strategies to
support peer interactions, e.g. teaching of structured games.

> Provide support or alternative provision for break times (such as activity clubs
or social groups).

> Use of Social Stories to support the child to understand about change and

social expectations — Carol Gray Social Stories and AUTISM & Social Stories

VvV VvV V vV Vv

v
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https://www.centralbedfordshire.gov.uk/news/article/486/our_co-produced_pathological_demand_avoidance_pda_position_statement_receives_national_recognition
https://www.autismbedfordshire.net/training/
https://www.autismbedfordshire.net/training/
https://www.open.edu/openlearn/science-maths-technology/understanding-autism/content-section-overview?active-tab=review-tab
https://www.futurelearn.com/courses/autism
https://www.derby.ac.uk/short-courses-cpd/online/free-courses/understanding-autism-aspergers-and-adhd/
https://www.autism.org.uk/professionals/training-consultancy/education-training.aspx
https://www.thesharedlearningtrust.org.uk/autism-education-trust/89074.html
https://inclusive-solutions.com/circles/circle-of-friends/
https://www.twinkl.co.uk/resources/communication-speech-language-and-communication-areas-of-need-primary-send-inclusion-teaching-resources/specialeducationalneeds-sen-cognition-and-learning-visual-resources/sen-communication-choice-boards
https://pecs-unitedkingdom.com/pecs/
https://childspeechbedfordshire.nhs.uk/wp-content/uploads/2018/03/Activities-for-developing-Turn-Taking-skills.pdf
https://carolgraysocialstories.com/social-stories/
https://www.autism.org.uk/about/strategies/social-stories-comic-strips.aspx
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SPELL framework — SPELL Framework — “SPELL is The National Autistic
Society’s framework for understanding and responding to the needs of CYP on
the autism spectrum.”

Complete the Autism Education Trust Competency Framework (NAS
Competency Framework) — a self-evaluation tool

Use the Progression Framework AET

Modelling and role play

Give visual prompts, symbols, and gestures

AGN Reasonable Adjustments Possible at School (autisticgirlsnetwork.org)
Calm learning environment (noise temperature, lighting, layout)

Clear communication of expectations

Clear positive support to resolve playground and or peer group disputes

Use of Coventry Grid to Assess Needs of Child with AUTISM

Use the CYP’s name to draw their attention, followed by key word instructions,
for example Jamie...stop".

Be aware of the impact of non-verbal communication e.g. inc. body language,
tone of voice and gesture.

Model functional language, for example “hello, please can | play?’, ‘Help me’.
Ensure staff support all CYP to label their own and others” emotions.
Communication friendly spaces. Communication Friendly Spaces ELKLAN
Have an awareness of tone of voice (calm, not too loud)

Ensure visual prompts and supports are present, relevant, and visible (e.g.,
turn taking board, photographs of staff/CYP and classroom expectations).
Widgit

Encourage, provide opportunities for, and facilitate peer support, such as
talking partners. Ensure the CYP clearly understands their role within the
activity and there are opportunities for them to contribute. Talking Partners
Model social language and phrases within the relevant contexts.

Access to a low arousal/safe/sensory space when needed.

Comic Strip Conversations can also be used to support a CYP’s understanding
of events and the impact of actions — Comic Strip Conversations — 5 Point
Scale — “the 5-point scale and other systems to teach social and emotional
concepts to individuals on the autism spectrum.”

Free Social Skills Downloads — has dozens of free autism social skills teaching
resources, most with free pdf downloads.

Social skills groups using resources such as TalkAbout which is a practical
resource which is aimed at supporting the development of social
communication skills such as; listening, conversational skills, body language,
awareness and assertiveness

Make effective use of staff at unstructured and informal teaching times (such
as playtime), to model and facilitate the teaching of social skills (for example,
turn taking, play skills and sharing).

Small social group intervention using Socially Speaking — Socially Speaking
Social Skills Intervention

Small group Lego Therapy interventions — aims to develop social
communication skills in autistic CYP, such as sharing, turn-taking, following
rules, using names and problem-solving. Lego Therapy training
1:1 or small group support through Attention Autism — http:
co.uk/

1:1 use of Intensive Interaction to support children working below their peers-
Intensive Interaction

Application of the SCERTS Model — http://scerts.com/ is a framework that
directly addresses the core challenges faced by CYP and persons with autism
and related disabilities, and their families.

Identiplay intervention https://uk.sagepub.com/en-gb/eur/teaching-play-
to-CYP-with-autism/book236990

Duplicating favourite resources — one for the adult and one for the CYP.
Provide regular mentor support, including adults or peers. Peer Mentoring

Kidscape

ginadavies.
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https://www.autism.org.uk/about/strategies/spell.aspx
https://www.autismeducationtrust.org.uk/shop/schools-cf-shop/
https://www.autismeducationtrust.org.uk/shop/schools-cf-shop/
https://www.autismeducationtrust.org.uk/resources/progression-framework
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fautisticgirlsnetwork.org%2Fwp-content%2Fuploads%2F2023%2F06%2FAGN-Reasonable-Adjustments-Possible-at-School-Standard.pdf%23%3A~%3Atext%3DShould%2520be%2520able%2520to%2520go%2520in%2520at%2520a%2CstuffEven%2520at%2520secondary%252C%2520copy%2520parents%2520in%2520on%2520importantcommunication&data=05%7C01%7CDominique.Fattorusso%40centralbedfordshire.gov.uk%7Cc16a81d4d10944e6208308db9814b378%7C21d8a1ee07874374b2594e87058aff15%7C0%7C0%7C6382709INCLUDEPICTURE
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/virtualschool/processesandforms/resourcesandpublications/CoventryGrid.pdf
https://www.elklan.co.uk/Training/Settings/CFSe/
https://www.widgit.com/products/widgit-online/index.htm
https://www.educationworks.org.uk/what-we-do/speaking-and-listening/talkingpartnersprimary
https://www.autism.org.uk/about/strategies/social-stories-comic-strips.aspx
https://www.5pointscale.com/
https://www.5pointscale.com/
https://autismteachingstrategies.com/free-social-skills-downloads-2/
https://www.routledge.com/Talkabout/book-series/SMT
https://www.amazon.co.uk/Socially-Speaking-Pragmatic-Programme-Disabilities/dp/185503252X/ref=sr_1_1?adgrpid=53076287277&hvadid=259053102440&hvdev=c&hvlocphy=1006868&hvnetw=g&hvqmt=e&hvrand=552091299756297785&hvtargid=kwd-316872857753&hydadcr=24403_1748879&keywords=socially+speaking&qid=1697811708&sr=8-1
https://www.amazon.co.uk/Socially-Speaking-Pragmatic-Programme-Disabilities/dp/185503252X/ref=sr_1_1?adgrpid=53076287277&hvadid=259053102440&hvdev=c&hvlocphy=1006868&hvnetw=g&hvqmt=e&hvrand=552091299756297785&hvtargid=kwd-316872857753&hydadcr=24403_1748879&keywords=socially+speaking&qid=1697811708&sr=8-1
https://www.autism.org.uk/directory/b/blu-online
http://ginadavies.co.uk/
http://ginadavies.co.uk/
https://www.intensiveinteraction.org/
http://scerts.com/
https://uk.sagepub.com/en-gb/eur/teaching-play-to-children-with-autism/book236990
https://uk.sagepub.com/en-gb/eur/teaching-play-to-children-with-autism/book236990
https://www.kidscape.org.uk/training/peer-mentoring-programme-training/
https://www.kidscape.org.uk/training/peer-mentoring-programme-training/
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Preparation for change through visual timetable, social story, or good
communication with parents.

Provide social interaction programmes/small group work as an integral part of
the curriculum.

Provide an exit option or a way of asking for help/alerting adults to distress.
Use role play and drama, use of props (for example, puppets)

Modelling story using photos, videos, and sounds can used to talk through
what might be happening and to assist the imagination

Familiar adults introduce simple pretend play

Storytelling.

Singing and improvisation.

Photos to talk through what is happening

Harness the use of the group’s interests when considering your approach.
Sensory breaks such as a walk around the classroom, calm box, or requlatory
activities

Flexibility with the uniform policy including shoes.

Flexible approach to transitions for example, between lessons, to and from the
setting at the start and end of the day and during the daily routine.

Be aware of the significance of sensory processing needs on eating. This can
include food colour, texture, taste, meal size, mixing of foods on plates

Be aware of the impact of any sensory differences, including within the
interoceptive sensory system. Sensory Processing Awareness Training

Access to a safe place with clear and shared boundaries agreed with all staff
and CYP.

Calm learning environment

Positive praise to improve self-esteem as a learner and as an individual

Use of unconditional positive regard.

Provide adults to be available to support the CYP’s emotions, for example the
use of a feelings/sensory corner.

Ensure staff monitor key transition points e.g., home/school break and
lunchtime with strategies to reduce anxiety.

Intervention using books such as The AUTISM and Me Picture Book and

The Superhero Brain can be used in liaison with the family to support the
development of the young person’s awareness and understanding of their own
diagnosis

1:1 or small group intervention the AUTISM Girls” Wellbeing Toolkit The
AUTISM Girls Wellbeing Toolkit

Sensory circuits type programmes. Sensory Circuits NHS

Provide reqular, timetabled, and supported access to activities to meet sensory
needs.

Explicitly model and teach personalised sensory regulation strategies, using
visuals as appropriate. See video explanations of strategies and supporting
visuals at YouTube Sensory Regulation activities NHS

Provide targeted and time limited support at times of stress or anxiety (e.g.,
transition into school, transition at home-time, PE).

Access to an area that would be provide a quiet space or sensory activities
The Occupational Therapy team has free downloadable help sheets on a range
of topics including messy play, dressing skills, fine motor skills and toilet skills
OT support NHS

Adults to regularly model the use of alternative strategies to express feelings
of anger or frustration for example screaming outside, pushing against the
wall, banging a drum etc.

A clear plan of action agreed with parents regarding physical intervention if
appropriate DfE Guidance on Reasonable Force

Consider changing the adult supporting the CYP as part of a planned
approach. Ensure this is seen as a positive and effective strategy.

Support the use of a personalised 5 Point Scale — to teach identification of
emotion and regulation

Complete an executive function assessment (Executive Function Assessment)
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https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/sensory-processing-awareness-training
https://www.amazon.co.uk/ASD-Picture-Book-Understanding-Challenges/dp/178592723X
https://www.amazon.co.uk/s?k=the+superhero+brain&adgrpid=56005717191&hvadid=259057656947&hvdev=c&hvlocphy=1006868&hvnetw=g&hvqmt=e&hvrand=3969737831806134609&hvtargid=kwd-313452623028&hydadcr=24405_1748889&tag=googhydr-21&ref=pd_sl_6dj3d3ejni_e
https://www.hintonpublishers.com/the-asd-girls-wellbeing-toolkit.html
https://www.hintonpublishers.com/the-asd-girls-wellbeing-toolkit.html
https://www.cambscommunityservices.nhs.uk/docs/default-source/leaflets---sensory-strategy-leaflets---april-2015/0218---sensory-circuits---info-for-teachers---april-2018.pdf?sfvrsn=8
https://www.youtube.com/watch?v=26qENqgnrN4
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.5pointscale.com/
https://nyspta.org/wp-content/uploads/2017/08/Conv17-305-dawson-executive-skills-questionnaire.pdf

Provide emotional language. When the CYP is calm, name their emotions and
those of others in a natural way.

Use of Zones of Regulation — Zones of Regulation to support the child
identifying emotions

Complete an environmental audit NAS Environmental Sensory Audit and
implement any changes that are required.

Minimise distractions.

Explore the use of sensory resources and strategies, such as movement breaks,
seating aids (e.qg., inflatable wedge, Move ‘n” Sit cushion, air cushions, foot
fidgets etc.) and fidget items. Move N Sit cushion

Ensure visual information is informative but minimal. RAG rate timetable to see
areas of motivation and trigger

Consistency of approach in supporting the CYP through sharing successful
strategies across the school

Use a visual Consequence Flow Chart to support the CYP to understand the
results of his/her words and actions, whether these are positive or negative.
Mirror, copy and mimic the CYP’s play as a way into reciprocal interaction to
show it is valued.

Use an ABC chart to assess whether there is a trigger to any changes of
behaviour such as key transition points.

Model the use of alternative strategies to express feelings of anger or
frustration for example screaming outside, pushing against the wall, banging a
drum etc.

A clear plan of action agreed with parents regarding physical intervention if
appropriate

Consider changing the adult supporting the CYP as part of a planned
approach. Ensure this is seen as a positive and effective strategy.

Ensure all adults are aware of the need for the CYP to process and respond
before any type of discussion or reflection takes place,

Support the use of a personalised 5 Point Scale — to teach identification of
emotion and regulation

Complete an executive function assessment (Executive Function Assessment)
and use resources such as Solving Executive Function Challenges: Simple Ways
to Get Kids with Autism Unstuck and on Target
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https://www.zonesofregulation.com/index.html
http://sensory-processing.middletownautism.com/wp-content/uploads/sites/3/2015/12/37.1-Sensory-audit-tool-for-environments.pdf
https://www.amazon.co.uk/Gymnic-Movin-Sit-Inflatable-Concentration/dp/B0756QZ3BJ
https://www.5pointscale.com/
https://nyspta.org/wp-content/uploads/2017/08/Conv17-305-dawson-executive-skills-questionnaire.pdf

Sensory & Physical

SENSORY PROCESSING

%/ A sensory processing difficulty affects how your brain processes sensory information. Sensory information includes things that you see, hear,
smell, taste, and touch. It can affect just one or more senses. The disorder can cause it takes little or more stimuli to impact the CYP.
When overwhelmed a CYP may respond with “fight”, “flight” or “freeze” responses and everyday life may become overwhelming.

Example of difficulties that could be observed:

> The CYP may seek sensory information and comfort- e.g., enjoys banging and > CYP displays high levels of anxiety and worry about attending school
touching people, objects, seeks noise, music, licks /mouths objects > CYP may take longer to calm down following exciting activities or change
> The CYP may retreat from sensory information e.g., avoids loud noises, lights, > CYP is easily distracted by sudden noises or small noises around them
touch > Prefers to be on the move, may take risks on the playground such as climbing
> CYP becomes overstimulated by noise, busyness, lights etc. high
> The CYP may display lack of concentration and the ability to regulate > Will lean against people, objects even when not tired
reactions. This may vary throughout the day > May struggle to move safely around objects/people
> The CYP may fidget and find it difficult to find a comfortable position > May need reminding to dress appropriately for the weather, or drink regularly
> CYP may have sensory difficulties around using the toilet or good hygien in hot weather

> May find great discomfort in the feel of certain textures in clothes.
> Intense dislike of certain smells
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Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

> Conduct a whole school sensory audit AET Sensory Audit for Schools and
Classrooms

> Conduct sensory audit: How to conduct the Planning Wheel The Planning
Wheel

> Conduct the AET Sensory Assessment Checklist

> Reduction of noise/lights in classroom such as felt pads on the bottoms of
chairs, carpets, subdued lighting or drawn blinds/curtains Sensory audit for

schools

> Consider the seating arrangements in class and how this might impact on the
CYP- give them a choice as to where in the room minimises sensory input

> At key points of the day, complete interoception activities Ideas for
Interoception Activities

> Access to noise cancelling headphones Flare Loop

> Consideration given to the background colour and fonts on the whiteboard

> Increase prediction of what will happen next through visual schedules and
timers NAS Visual Support Ideas E.g. Sand timers

> Wear sunglasses/caps to reduce light

> Adjustments to accessing the curriculum. For example, if music lesson are
particularly challenging, schools can contact Inspiring Music for support

inspiringmusic@centralbedfordshire.gov.uk

> Movement around the school takes place before or after normal transition
time

> Use of YouTube yoga sessions for whole class movement breaks/sensory
breaks: Cosmic Kids Yoga

> Soft start to the school day to avoid entering with the majority of CYP

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

> Access to a sensory area Sensory Room

> Frequent movement breaks throughout activities OT advice on Movement
Breaks

> Small group activities based on sensory play Sensory Play (food) Sensory Play
Ideas

> Access to a quiet area that the CYP can use when overstimulated or
overwhelmed

> https://theschooltoolkit.org

> Sensory circuits after each break/unstructured time to help requlate before
class-based activities NHS Sensory Circuits advice

> Alternate supervised activities during break/lunchtimes using sensory based
emotional regulation activities e.g. sensory circuits

> Additional time for transitions across the buildings

> https://www.theottoolbox.com/teacher-toolbox

> Targeted support from a teaching assistant to access learning that will also
meet sensory needs

> Separate learning spaces for noisy activities

> Supported timetabled breaks to regulate after overstimulation

> Support to access social activities
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https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/sensory-audit-tool-for-environments.pdf
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/sensory-audit-tool-for-environments.pdf
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/beds-ot---sensory-processing-awareness-training/how-to-use-the-planning-wheel.pdf?sfvrsn=4
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/beds-ot---sensory-processing-awareness-training/planning-wheels.pdf?sfvrsn=2
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/beds-ot---sensory-processing-awareness-training/planning-wheels.pdf?sfvrsn=2
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/aet_sensory_assessment_checklist.pdf
https://www.solihull.gov.uk/sites/default/files/2021-12/SEND-Sensory-audit-for-schools-and-classrooms.pdf
https://www.solihull.gov.uk/sites/default/files/2021-12/SEND-Sensory-audit-for-schools-and-classrooms.pdf
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/interoception-daily-activity-list-final.pdf
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/interoception-daily-activity-list-final.pdf
https://www.flareaudio.com/products/calmer?gclid=Cj0KCQjw9MCnBhCYARIsAB1WQVVxKz-1pgA-udT0j6YXpA37rc702nAVo_QjA2dObhlCI5J2BMfKXKIaArfxEALw_wcB
https://www.loopearplugs.com/pages/noise-sensitivity/?_pos=2&_sid=236401016&_ss=r&utm_source=google&utm_medium=cpc&utm_campaign=trgt_uk_search_generic-dsa_earplugs&gclid=Cj0KCQjw9MCnBhCYARIsAB1WQVVm76qJ5yeW65aTygfDX0ExcG4-zt0DKR1qG08lKIQ5MZ8ZOqoXWioaAlIaEALw_wcB
https://www.autism.org.uk/advice-and-guidance/topics/communication/communication-tools/visual-supports
https://www.tts-group.co.uk/large-plastic-sand-timers-30-seconds/MA0998.html?vat=yes&gclid=Cj0KCQjw9MCnBhCYARIsAB1WQVW5Ao0ZQP9dAruGDBVkh7pYTsWyCtWuY7CsF8RFOu2m8MQeLW4Bct8aAiQpEALw_wcB&gclsrc=aw.ds
mailto:inspiringmusic@centralbedfordshire.gov.uk
https://www.youtube.com/@CosmicKidsYoga
https://www.sensory-processing-disorder.com/sensory-room.html
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/movement-breaks
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/movement-breaks
https://www.bbcgoodfood.com/howto/guide/sensory-play-ideas-kids
https://www.learning4kids.net/play-ideas/exploring-activities/list-of-sensory-play-ideas/
https://www.learning4kids.net/play-ideas/exploring-activities/list-of-sensory-play-ideas/
https://theschooltoolkit.org/
https://www.cambscommunityservices.nhs.uk/docs/default-source/leaflets---sensory-strategy-leaflets---april-2015/0218---sensory-circuits---info-for-teachers---april-2018.pdf?sfvrsn=8
https://www.theottoolbox.com/teacher-toolbox/

Whole staff training to enable awareness of sensory processing: NHS Sensory
Processing Awareness Training Making Sense of Sensory Behaviour
Sensory Training: Sensory Differences Training
Sensory Circuits ideas:

> Sensory Motor Circuits

> How to Complete Sensory Circuits YouTube

> Overview of Sensory Circuits YouTube

> Sensory Circuits (book) Jane Horwood
Consider interoception What is Interoception? activities: Interoception Activity
Ideas
Consider “Heavy Work” activities for children who respond to big movement to
regulate: Heavy Work Activities ideas
> Cut out labels, wear seamless socks, consider what materials may better
support the CYP Sensory clothing YouTube

> Sensory Uniform AUTISMA

> https://autismsuppliesanddevelopments.com/sensory-clothing

> https://adaptiveclothing.uk/products/sensory-school-trousers

> Try clothes that are oversized or tighter than normal
Use of BluTak or fidget toys to allow sensory seeking behaviours: Sensory Toys
Amazon
Build movement breaks into the task schedules and give visual timetable to
allow CYP to see how long they have between movement breaks OT advice on
Movement Breaks
Monitor how long a child can sit for before fidgeting
Consider TheraBand TheraBand’s and wobble cushions wobble cushion to give
sensory feedback
Consider a standing desk [KEA standing desk
Plan breaks away from noisy environments and allow calming activities before
returning
Allow access to chew toys: Chew Toys
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https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/sensory-processing-awareness-training
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/sensory-processing-awareness-training
https://www.falkirk.gov.uk/services/social-care/disabilities/docs/young-people/Making Sense of Sensory Behaviour.pdf?v=201906271131
https://www.cambscommunityservices.nhs.uk/cambridgeshire-children's-occupational-therapy/sensory-differences---online-learning
https://www.wyevalley.nhs.uk/media/679313/sensory-motor-circuits.pdf
https://www.google.com/search?q=sensory+circuits+ideas&rlz=1C5CHFA_enGB1013GB1013&oq=sebsory+circuits&aqs=chrome.2.69i57j46i13i512j0i13i512l7.6096j0j7&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:be9489ce,vid:dwpPuSmv0j0
https://www.youtube.com/watch?v=sE8tKyr3oZ0
https://www.amazon.co.uk/Sensory-Circuits-Skills-Programme-Children/dp/1855034719
https://www.kelly-mahler.com/wp-content/uploads/2019/08/Interoception-Handout-FINAL.pdf
https://www.kelly-mahler.com/wp-content/uploads/2020/03/Interoception-Daiyl-Activity-List-Final.pdf
https://www.kelly-mahler.com/wp-content/uploads/2020/03/Interoception-Daiyl-Activity-List-Final.pdf
https://www.sensory-processing-disorder.com/heavy-work-activities.html
https://www.youtube.com/watch?v=tIgj-wqSRTI
https://direct.asda.com/george/collections/easy-on-easy-wear-school/D28M110G1C3,default,sc.html
https://autismsuppliesanddevelopments.com/sensory-clothing/
https://adaptiveclothing.uk/products/sensory-school-trousers
https://www.amazon.co.uk/Sensory-Include-Squeeze-Elastic-Stretchy/dp/B07RL55RRR/ref=asc_df_B07RL55RRR/?tag=googshopuk-21&linkCode=df0&hvadid=347858463340&hvpos=&hvnetw=g&hvrand=16668695022973575614&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=1006868&hvtargid=pla-761425257353&psc=1
https://www.amazon.co.uk/Sensory-Include-Squeeze-Elastic-Stretchy/dp/B07RL55RRR/ref=asc_df_B07RL55RRR/?tag=googshopuk-21&linkCode=df0&hvadid=347858463340&hvpos=&hvnetw=g&hvrand=16668695022973575614&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=1006868&hvtargid=pla-761425257353&psc=1
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/movement-breaks
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/movement-breaks
https://www.tts-group.co.uk/thera-band/1005832.html?gclid=Cj0KCQjw0bunBhD9ARIsAAZl0E2-ZJaSIq6_BMjt_8fZniOSG6IzM3z1dE9pnTXSYPg36PpKpfG1iKwaAl8jEALw_wcB&gclsrc=aw.ds
https://www.amazon.co.uk/Kabalo-Stability-Cushion-Balance-Included/dp/B00VPMRV9U/ref=asc_df_B00VPMRV9U/?tag=googshopuk-21&linkCode=df0&hvadid=205271999265&hvpos=&hvnetw=g&hvrand=6888866794902684646&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=1006868&hvtargid=pla-553640465516&psc=1
https://www.ikea.com/gb/en/p/bjoerkasen-laptop-stand-beige-90467838/?gclsrc=aw.ds&gclid=Cj0KCQjw0bunBhD9ARIsAAZl0E3Wgl8hql8jJfIA0ao0lbO72WfVW5oUOrUEaBaBxJ_pCf8fO4H-8zwaApg-EALw_wcB&gclsrc=aw.ds
https://www.sensorydirect.com/products/sensory-chews?gclid=Cj0KCQjw0bunBhD9ARIsAAZl0E24s1xuxz6nF-jfRlObQztjQCbVg2u8wRQuUwt7WkL5JEhFx5xBLCUaAu1LEALw_wcB

v

Weighted blankets Weighted Blankets for CYP who require pressure

Refer to OT strategies and consider which should be applied to the CYP’s
situation: OT Sensory Processing Strategies

Consideration of wall coverings and displays that may overstimulate the CYP
thereby reducing visual clutter

Reasonable adjustment to school uniform rules e.g., allowing trainers that are
black, Velcro shirts etc.

Set up “No Scent Zones” around school. Inform practitioners to avoid
perfumes etc that might cause distress to child Alternately, you might think to
provide scented materials for activities

Consider the proximity others to the CYP. A separate table may be appropriate
CYP to be at back or font of line

Prompts to remind CYP to wear appropriate clothing e.g., put coat on when
cold

THE CYP MAY
RETREAT FROM

SENSORY

INFORMATION E.G.,
AVOIDS LOUD NOISES,
LIGHTS, TOUCH
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https://www.tts-group.co.uk/calming-weighted-blanket-2.3kg/SD12319.html?vat=yes&gclid=Cj0KCQjw0bunBhD9ARIsAAZl0E1cLF8DBAOUBKhe8F6cV1xzoQbKZTds1zMqy484wmrVhJFiok_g3IQaAhTREALw_wcB&gclsrc=aw.ds
https://www.cambscommunityservices.nhs.uk/images/default-source/-Bedfordshire-Children's-Services/Sensory-Processing-Awareness-Training/ot-strategies.jpg?sfvrsn=0

Area of Need: Hearing Impairment

TYPES OF HEARING LOSS

® Conductive hearing loss occurs in either the outer or middle ear. It may be for example wax blocking the ear canal, glue ear,
malformation of the middle ear bones, or a perforated ear drum. It is usually treatable by medication or surgery. Conductive loss may be
mild, moderate, and fluctuating or long term.

® Sensorineural hearing loss occurs in and beyond the inner ear. This is permanent and not usually treatable; many people with this
hearing loss in both ears wear hearing aids. A Sensorineural hearing loss may be mild, moderate, severe, or profound.

® Mixed hearing loss is a sensorineural hearing loss with an additional conductive overlay.

® Non-organic hearing loss (or functional hearing loss) is taken to mean a hearing difficulty which cannot be accounted for by an organic
cause.

© Auditory processing disorder (APD) is where you have difficulty understanding sounds, including spoken word; this can also affect
people with normal hearing.

HEARING LOSS TERMS

® Bilateral: both ears have a hearing loss.

® Unilateral: one ear has a hearing loss; the other ear has hearing within normal limits.

® High frequency: the hearing loss at high frequency is significantly worse than that at low frequency.

® Low frequency: the hearing loss at low frequency is significantly worse than that at high frequency.

® Progressive: hearing loss becomes significantly and permanently greater over a period.

® Fluctuating: the degree of hearing loss varies significantly over relatively short periods of time e.g., glue ear.
® Sudden: hearing loss is of sudden onset e.g., meningitis.

® Traumatic: hearing loss is due to a physical trauma e.g., head injury, barotrauma (diving, flying).

Modified from BATOD (into straightforward Language) Audiology Refreshers
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https://www.batod.org.uk/wp-content/uploads/2017/11/Audiology-Refreshers.pdf

@(a HEARING IMPAIRMENT

Example of difficulties that could be observed:

> Confirmed hearing impairment diagnosed by audiologist

Difficulty has a significant impact on learning as assessed by a Specialist
Teacher of the Deaf

Requirement for hearing aids and FM system where appropriate

CYP shows fatigue towards the end of the day

CYP is slower or finds it difficult to process and understand verbal instructions
May miss information, cues of verbal instruction

May have difficulty with processing auditory information including verbal and
nonverbal information

> Has a delay in the use and understanding of language

v

VvV V V V Vv

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

Child is encouraged to use hearing aid as instructed by audiologist

Reduce background noise

Using CP’s name before giving instruction

Speaker should speak clearly without exaggeration

Use of written information to support understanding of verbal instruction

When asking CYP questions, use appropriate and possibly simplified language,

and give additional time to respond

> Repeat contributions from other children if the child has been unable to see/
hear them

> Provide key words and vocabulary

> Cue in the CYP when speaking and ensuring they are watching you

VvV V V V VvV Vv

> Struggles to hear with background noise

> CYP shows increasing frustration and/or difficulty in forming relationships
with his/her peers and shows a tendency towards being socially isolated

> CYP shows increasing difficulty in managing behaviour linked to the difficulties
with listening and hearing or making him/herself understood

> Evidence that the CYP is finding it increasingly difficult to undertake tasks or
participate in activities dependent upon listening and hearing.

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

Targeted and ongoing advice from the Hearing Impairment Service HI

Service Local Offer should be requested for all children with a diagnosed

HI regarding appropriate classroom management strategies

> Use of hearing aids and Personal Wireless system (Radio Aid) devices to
support hearing in school, and training on its use

> Access to speech and language support NHS Speech and Language

> Use of soundfield system
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https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=S0XhEoE8Zbg
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=S0XhEoE8Zbg
https://childspeechbedfordshire.nhs.uk/

v

VvV VV V V V V V V V.V

Careful seating so that the CYP is facing you and able to see the instructor
Classroom laid out to support good acoustics and lighting

Quiet/private space for hearing aid test box checks and for management of
hearing and Personal Wireless System (radio aids)

Teachers should try to stay in one place when talking so that the CYP has
good view of face at all times, avoiding covering the mouth

Timetabled learning breaks

Encourage CYP to pay close attention to the speaker’s face

Use of concrete materials and examples to support understanding

Risk assessment around emergency situations

Use of classroom display, pictures, word banks, visual dictionaries
Encouragement of BSL ethos in school BSL training

Home school diary

Teacher checking CYP understanding at beginning of tasks

Access arrangements for exams and assessments https://www.jcq.org.uk
TV/Film/Video audio subtitles

Flexible grouping strategies in class to encourage building self-esteem and
confidence

Buildings may need minor adaptations to accommodate needs such as
consideration over sound muffling materials such as carpets CBC Access
Initiative Grant

CYP is encouraged to ask for repetition and support when needed
Additional time may be required when completing tasks

VvV V V Vv

vV V V V V V VvV Vv

Opportunities for targeted and small group work focused on interventions as
advised by external HI services such as:

> Use/care/security of equipment

> SLCN and active listening skills

> Social language skills
Timetabled, supervised learning breaks
Timetabled, regular, pre-teaching of concepts and vocabulary
TA support to provide signing support through bespoke advice from HI services
Specific staff training on hearing impairments and strategies to support CYP Deaf
and Hl Services
Regular checks of personal hearing aids (depending on age and use of
equipment), as advised by the Qualified Teacher of the Deaf.
Staff trained to be complete daily functional tests of Personal Wireless System
(radio aids), personal hearing aids and sound field systems
“Clicker” or “Widgit” type software to support understanding of vocabulary
purchased specifically for CYP Clicker Widgit.
In class support directly working with CYP through note taking and discussion
Continuous and ongoing assessment from the HI service and/or Teacher of the
Deaf
Access to an Educational Audiologist with specific advice and strategies to support
Access to an appropriate space in the school for the QTOD to check equipment
and complete assessments on CYP
Safe storage of equipment
Access to adult signer/communicator to access the curriculum
Modification of materials used in class to ensure visual access
Modification of Materials used in class to ensure language is accessible
Communication support from an adult at unstructured times
Teacher led small group work
Access to a deaf peer group
Curriculum delivered through sign language or alternative modes of
communication
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https://www.british-sign.co.uk/learn-online-british-sign-language-course/
https://www.jcq.org.uk/
https://www.centralbedfordshire.gov.uk/info/98/school_finance/543/school_access
https://www.centralbedfordshire.gov.uk/info/98/school_finance/543/school_access
https://www.bedford.gov.uk/social-care-and-health/adult-social-care/community-teams/deaf-and-hearing-impairment-team-sensory
https://www.bedford.gov.uk/social-care-and-health/adult-social-care/community-teams/deaf-and-hearing-impairment-team-sensory
https://www.cricksoft.com/uk/clicker
https://widgitonline.com/en/home

Area of Need: Vision Impairment

A child or young person has a vision impairment when their level of vision is not fully corrected by wearing glasses / lenses or they have a vision impairment
diagnosis that cannot be corrected by wearing glasses / lenses e.g., they have a vision processing difficulty caused by the brain. Their diagnosis will be a recognised
vision impairment and will have been made by a health or eye care professional. Vision impairments range in their impact on the person mild vision loss, partial
vision loss to profound and total vision loss (blindness). Vision impairment can be congenital (present at birth) or adventitious (acquired in life). Some vision
impairments become apparent later in childhood or can develop and progress over time.

Some people have vision impairment along with other sensory impairments or other health diagnoses.
Mild vision loss Within the range 6/12 — 6/18 Snellen/Kay (LogMAR 0.3 — 0.48)
Moderate vision loss Less than 6/19 — 6/36 Snellen/Kay (LogMAR 0.5 — 0.78)
Severe vision loss Less than 6/36 — 6,/120 Snellen/Kay (LogMAR 0.8 - 1.3)
Profound vision loss Less than 6,/120 Snellen/Kay (LogMAR 1.32+)

VISION IMPAIRMENTS

RANGE IN THEIR IMPACT ON
THE PERSON MILD VISION
LOSS, PARTIAL VISION LOSS TO
PROFOUND AND TOTAL VISION
LOSS (BLINDNESS).
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@ VISION IMPAIRMENT

Example of difficulties that could be observed:

Visualising Visual Impairment YouTube

Visualising Visual Impairment 2

Reduced distance or near vision in one of both eyes

Movement about room and environment is challenging for child.

Reduced visual access can reduce the child’s ability to see facial expressions /
gestures etc, which can impact social interaction

May complain of headaches and/or rub eyes

> May tire and lose concentration easily

VvV V V VvV Vv

v

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

> Check that vision tests are up to date

> Teacher/key person should liaise with parent to share concerns

> Ensuring the child is wearing the correct eye wear as prescribed by
ophthalmologist/optician/VI specialists, and that is cleaned reqularly

> Seating near front of room facing the speaker

Subtitles on screen or audio visuals/description

Calling child’s name before speaking to them and ensure you are child’s level

face to face

Ensure the child is close to practitioners demonstrating activities

Use of big movement

Enlarged print needed on occasion to be able to read text

Adapt environment to be able to move about safely:

Vv Vv

vV V VvV Vv

> Physical independence may be impaired and requires input and programmes
from relevant professionals

> Unable to discern between colours (if linked to VI diagnosis and not colour
blindness in isolation)

> Child appears not to be visually accessing ordinarily available learning
resources and lesson materials.

> Clear evidence that without materials modified and / or assistive technology
for visual or tactile access, the child’s progress will be impeded.

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

Targeted advice and ongoing support should be requested from the

Vision Impairment Service VI Service on Local Offer VI Service Referral

Form Follow advice and support provided by VI Service 0300 300 8038

visualteam@centralbedfordshire.gov.uk

> Homework is scaffolded and needs considered before setting

> All adults working with the CYP should be aware of the recommendations that
are being made to support them and thoroughly read reports provided by the
VI Service

> Transitional visits to the school before starting

> Key adults to work directly with the child who are trained in VI Training for
professionals supporting learners with VI

> Support from adult to move about environment
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https://www.youtube.com/watch?v=OkeqHe53I1w
https://www.youtube.com/watch?v=xk-Ix1wv1O8
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=qoExi53K71k
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/vi_referral_form.pdf
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/vi_referral_form.pdf
mailto:visualteam@centralbedfordshire.gov.uk
https://www.rnib.org.uk/professionals/health-social-care-education-professionals/education-professionals/training-for-professionals-supporting-learners-with-vi/
https://www.rnib.org.uk/professionals/health-social-care-education-professionals/education-professionals/training-for-professionals-supporting-learners-with-vi/

VvV VV V V V V V V V V VYV vV V VvV Vv

vV V VvV Vv

Consideration should be given to lighting

Ensure class tidies up after themselves

Ensuring pathways are clear

Ensuring steps are clearly marked, highlighting posts and handrails Funding
can be requested via Schools Access Initiative Programme

Ensuring that all environments are kept as consistent as possible

Writing slope Writing Slopes

Touch tying when required to improve recording of work Doorway Online
Use of magnification and accessibility features on iPads and computers
Additional time to complete tasks and assessments/exams

Adapted PE activities. YouTube PE games for the Visually Impaired

Post and pre teaching to ensure concepts are understood

Use of real objects to support concept development and understanding
Reading apps

Minimum glare and use of blind to support access to appropriate lighting
Change of background colour on board or paper for greater contrast
Access to bright and clear educational toys and materials

Use of strategies to encourage social inclusion e.g., buddy system, circle of
friends

Support with transitions to next stage of education

Labels in classroom

Plain, uncluttered background for all work and activities

Background noise is kept to a minimum and good classroom control s
maintained

Adults use pens providing good contrast on boards

> 1:1 support in practical lessons such as PE, technology etc. for health and

safety reasons

Support through specialist equipment to aid mobility Sensory Services Beds
Borough

Enlarged text for all reading materials Literature can also be accessed from
RNIB Bookshare. UK education collection | RNIB Bookshare, accessible books
for print disabled learners. Schools can sign up for any child in their setting
that has a print-disability.

Guide Dogs Books: CustomEyes Books | Guide Dogs

Living Paintings: About us — Living Paintings for Blind Children and Adults
Some books can be requested from the VI Service via visualteam@
centralbedfordshire.gov.uk. Where this has been recommended by their TVI/
QTVI this will be noted in their reports.

Use of visualisers, low vision aids and tablets to see text

Providing a range of sensory activities that involve the child using tactile and
concrete materials.

Tactile image library: Welcome to the Tactile Library Web Site | Tactile

RNIB Tactile Image library (Image Central): Images central | UK education
collection (rnibbookshare.org)

Use of positive handling strategies and plans to support the child navigate the
environment

Use of braille, text to speech technology. Child requires specialist assistive
technology to visually access and record their work — Advice from VI Service
who will apply on behalf of the child, local authority to provide equipment if
child meets criteria.

Child and / or staff require training to use specialist assistive technology —
Advice and training provided VI Service.

Social skills and awareness interventions to support development of their
restricted access to facial expression and body gesture
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https://www.centralbedfordshire.gov.uk/info/98/school_finance/543/school_access
https://www.amazon.co.uk/writing-slope/s?k=writing+slope
https://www.doorwayonline.org.uk/typing/
https://www.youtube.com/watch?v=PB9eCkh4Ryk
https://www.bedford.gov.uk/social-care-and-health/adult-social-care/community-teams/visual-impairment-team-sensory-services#:~:text=For advice and information or to request an,Bedford MK42 9AP Tel%3A 01234 718318 Email%3A visualimpairment%40bedford.gov.uk
https://www.bedford.gov.uk/social-care-and-health/adult-social-care/community-teams/visual-impairment-team-sensory-services#:~:text=For advice and information or to request an,Bedford MK42 9AP Tel%3A 01234 718318 Email%3A visualimpairment%40bedford.gov.uk
https://www.rnibbookshare.org/cms/
https://www.rnibbookshare.org/cms/
https://www.guidedogs.org.uk/getting-support/help-for-children-and-families/living-independently/customeyes-books/
https://livingpaintings.org/about-us
mailto:visualteam@centralbedfordshire.gov.uk
mailto:visualteam@centralbedfordshire.gov.uk
http://www.tactilelibrary.com/
https://www.rnibbookshare.org/cms/images-central
https://www.rnibbookshare.org/cms/images-central

> Counselling and SEMH support:
Look UK: Look UK
RNIB: RNIB
RNIB sight loss counselling: RNIB Counselling

> Child needs a long cane or symbol cane and mobility training — Habilitation
officer referral speak to your TVI/QTVI.

> Child requires school to have adaptations to create visually accessible
environment e.g., paint edging and highlighting to steps / posts / handrails
— funding may be required for more extensive adaptations. Advice can be
sought from the School Access and Initiative Programme: School Access
Initiative Grant

> Child needs adult support mobilising — funding required for adult support
(TA).

> VI Service may provide a limited number of materials e.g., modified test papers
(with mutual agreement), school to provide day to day lesson resources

> Readers and scribes during tests, assessments and exams

> Instruction and delivery of braille / pre-braille skills under the direction or via
the work of a TVI/QTVI

> Access to a Perkins Brailler Perkins Brailler or other braille technology as
advised by the VI Service

> Assistance at break or lunchtimes for mobility/safety
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https://www.look-uk.org/
https://www.rnib.org.uk/living-with-sight-loss/supporting-others/parenting-a-child-with-a-vision-impairment/emotional-support-children-young-people-with-vi/
https://www.rnib.org.uk/living-with-sight-loss/community-connection-and-wellbeing/sight-loss-counselling/
https://www.centralbedfordshire.gov.uk/info/98/school_finance/543/school_access
https://www.centralbedfordshire.gov.uk/info/98/school_finance/543/school_access
https://brailler.perkins.org/pages/perkins-brailler-support

Area of Need: Physical Need

Physical and medical disabilities may arise from physical, neurological, or metabolic causes that only require appropriate access to
educational facilities and equipment; others may lead to more complex learning and social needs. For some CYP with the most complex
physical needs, the LA will consider a multi-disciplinary assessment to be necessary. However, for many children with a lesser level of
physical needs, intervention at OAP and SEN Support will be appropriate.

A medical diagnosis does not necessarily imply a special educational need although it can present a significant barrier to learning,
achievement and participation. Many CYP with physical and medical disabilities will be able to participate in most aspects of an ordinary
classroom and make progress in line with their peers but may need support through effective high-quality teaching. Children with

medical needs should be supported through a health care plan that is created with the medical practitioners involved with the CYP and
the school.

A MEDICAL DIAGNOSIS DOES NOT
NECESSARILY IMPLY A SPECIAL
EDUCATIONAL NEED ALTHOUGH
IT CAN PRESENT A

SIGNIFICANT BARRIER

TO LEARNING, ACHIEVEMENT AND
PARTICIPATION.
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%' DIFFICULTIES WITH FINE AND GROSS MOTOR SKILLS

Example of difficulties that could be observed:

> Handwriting

> Gripping pencils or use of equipment
> Accessing the toilet

> Working to time limited activities

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

Dyspraxia checklist Dyspraxia Checklist

>

> Writing slopes. Writing slopes
> Pencil grips Google Pencil Grips
>
>

Postural seating (as advised by OT)

Complete an assessment for developmental coordination Developmental
Coordination Questionnaire

Ensuring that resources are within easy reach of a child

Training on hypermobility NHS Hypermobility

Training on motor coordination: Coordination and Motor Skills Training
Heavy lined paper to allow for handwriting Raised line paper

Training on dysgraphia Dysgraphia training

Attach paper to desk to avoid the CYP having to hold the paper

If the child is left-handed, ensuring that they can use the equipment
comfortably Left Handed Shop

> Adapted pens/pencils Handwriting advice NHS and Pens to support

handwriting

vV V V V V VvV Vv

> Working in groups
> Working at a desk for long periods of time
> Getting changed for PE lessons

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

Consider referrals to Occupational Therapy OT link to referral form, and

Physiotherapy Local Offer Physiotherapy (via GP) Add in OT referral

form as word doc

> Look at this website for a list of resources on handwriting, using IT to write,
dressing skills etc: NHS OT resources pack

> Fine motor skills programmes e.g. Speed Up Speed Up Handwriting/Fine
Motor Programme NHS Development of Pencil Skills NHS Development of
Scissor Skills

> Touch Typing interventions BBC dance mat

> Handwriting development interventions add in Handwriting Development doc
in word Write from the Start handwriting programme

> Additional classroom resources such as adapted scissors, chairs, cutlery

> Additional time to dress/undress and navigate buildings

> Use of technology to support access to the curriculum e.g., speech to text,
text to speech software

> iPad/touch screen technology to support access to learning materials
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https://educational-psychologist.co.uk/sen-resources-blog/2016/1/24/dyspraxia-checklist
https://www.tts-group.co.uk/writing-slope/1002042.html?gclid=Cj0KCQjw9MCnBhCYARIsAB1WQVWEqpn58owkUBCfixVkndfOcQh7zFGBOxbZs3LuOPcC-etnZSwzz6gaAuuKEALw_wcB&gclsrc=aw.ds
https://www.google.com/search?q=pencil+grips&rlz=1C5CHFA_enGB1013GB1013&oq=%5Bencil+gri&aqs=chrome.1.69i57j0i10i433i512j0i10i512l8.2927j0j4&sourceid=chrome&ie=UTF-8
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/development_coordination_questionnaire.pdf
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/development_coordination_questionnaire.pdf
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/hypermobile-joints
https://www.cambscommunityservices.nhs.uk/cambridgeshire-children's-occupational-therapy/coordination-and-motor-skills---online-learning
https://www.thedyslexiashop.co.uk/products/a4-raised-line-handwriting-paper-with-narrow-lines?variant=42938155335929&currency=GBP&utm_source=google&utm_medium=organic&utm_campaign=Shopify - Multifeeds&utm_content=A4 Raised Line Handwriting Paper With Narrow Lines&gclid=Cj0KCQjw9MCnBhCYARIsAB1WQVUIziulhqd3B9nKdfbrNHsj54JO_qDZuV_KwU9q0LUSUOaFDci2yUEaAu62EALw_wcB
https://getintoneurodiversity.com/courses/dysgraphia-a-disorder-of-written-expression-handwriting/
https://www.anythinglefthanded.co.uk/
https://www.cambscommunityservices.nhs.uk/cambridgeshire-children's-occupational-therapy/paper-pencil-and-scissor-skills/handwriting
https://www.google.com/search?q=pens+to+help+with+handwriting&sca_esv=561629598&rlz=1C5CHFA_enGB1013GB1013&sxsrf=AB5stBgE2EOf1lHcO4PVbv1t6jg_xBsFew%3A1693491580582&ei=fKHwZJeNI5iDhbIPoNGWsA4&oq=pens+to+&gs_lp=Egxnd3Mtd2l6LXNlcnAiCHBlbnMgdG8gKgIIADIIEAAYigUYkQIyChAAGIAEGBQYhwIyCBAAGIoFGJECMgUQABiABDIFEAAYgAQyBRAAGIAEMgUQABiABDIFEAAYgAQyBRAAGIAEMgUQABiABEiEJVCmDVjUGnABeAGQAQCYAfEEoAHpEaoBCzEuMi4wLjEuMS4yuAEByAEA-AEBwgIKEAAYRxjWBBiwA8ICBxAjGIoFGCfCAgQQIxgnwgIHEAAYigUYQ8ICERAuGIAEGLEDGIMBGMcBGNEDwgINEC4YigUYxwEINCLUDEPICTURE
https://www.google.com/search?q=pens+to+help+with+handwriting&sca_esv=561629598&rlz=1C5CHFA_enGB1013GB1013&sxsrf=AB5stBgE2EOf1lHcO4PVbv1t6jg_xBsFew%3A1693491580582&ei=fKHwZJeNI5iDhbIPoNGWsA4&oq=pens+to+&gs_lp=Egxnd3Mtd2l6LXNlcnAiCHBlbnMgdG8gKgIIADIIEAAYigUYkQIyChAAGIAEGBQYhwIyCBAAGIoFGJECMgUQABiABDIFEAAYgAQyBRAAGIAEMgUQABiABDIFEAAYgAQyBRAAGIAEMgUQABiABEiEJVCmDVjUGnABeAGQAQCYAfEEoAHpEaoBCzEuMi4wLjEuMS4yuAEByAEA-AEBwgIKEAAYRxjWBBiwA8ICBxAjGIoFGCfCAgQQIxgnwgIHEAAYigUYQ8ICERAuGIAEGLEDGIMBGMcBGNEDwgINEC4YigUYxwEINCLUDEPICTURE
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=5ixmOQknAn8&localofferchannel=0
https://www.cambscommunityservices.nhs.uk/cambridgeshire-children's-occupational-therapy/mainstream-school-training-and-resources
https://www.amazon.co.uk/Speed-Up-Kinaesthetic-Programme-Handwriting/dp/1855033860
https://www.amazon.co.uk/Speed-Up-Kinaesthetic-Programme-Handwriting/dp/1855033860
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-pencil-skills---oct-2020.pdf?sfvrsn=2
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-scissor-skills---oct-2020.pdf?sfvrsn=2
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-scissor-skills---oct-2020.pdf?sfvrsn=2
https://www.thedyslexiashop.co.uk/products/write-from-the-start-a-unique-programme-to-develop-the-fine-motor-and-perceptual-skills-necessary-for-effective-handwriting?gclid=EAIaIQobChMIyr3a6vjP9AIV7hkGAB35fwDkEAQYASABEgL07PD_BwE

> Appropriately heighted chairs/tables (as advised by OT) > Adult support with practical work such as in technology lessons or safe
> Additional time to complete tasks movement about school

> Encourage correct posture Posture and Seating Information NHS Access arrangements for CYP in exams/assessments https://www.jcq.org.uk
Use of scribe in lessons

Support with dressing/undressing after PE Development of skills- socks

Small group sessions to target gross of fine motor skills

1:1 Support or small group support with the development of cutlery skills NHS

Advice re Cutlery Skills activities

VvV V V VvV Vv
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https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/principles-of-basic-seating
https://www.jcq.org.uk/
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-dressing-skills---socks---oct-2020.pdf?sfvrsn=0
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-cutlery-skills.pdf?sfvrsn=0
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-cutlery-skills.pdf?sfvrsn=0

=
4[ N DIFFICULTIES AROUND FATIGUE BECAUSE OF A PHYSICAL DISABILITY

Example of difficulties that could be observed:

> Tiredness in class

> Movement around the school

> Struggling to complete work within the designated time allocated (this may
also impact exams)

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

> Adaptations to the curriculum to allow for fatigue

> Ensuring that resources are within easy reach of a child with mobility
difficulties

> Training on hypermobility NHS Hypermobility

> Consideration over location of rooms and whether they are easy for the child
to access

> Adapted/reduction of homework demands to accommodate fatigue

Access to support and railings in corridors, toilets etc.

> Reduction of written work through scaffolding, sentence starters, highlighting
activities or cloze passages:

E.g., of cloze passages

E.g., of sentence starters

How to Highlight Effectively Study Tips

> Timetabled learning breaks to combat fatigue

> Additional time/rest breaks to complete tasks

> Strategic use of a Buddy system to support the CYP back into school after
periods of absence

\%

> Mood changes
> Increased anxiety
> Dependency on accessibility support

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

Sensory circuits and physiotherapy exercises (as advised by therapist)

Adapted activities in PE NHS Development of Ball Skills

Support from an additional adult to access PE activities

Additional time to dress/undress and navigate buildings

Safe space to allow quiet/down time

Use of technology to support access to the curriculum e.g. speech to text, text

to speech software How to use Google Docs speech to text

> Small group or 1:1 support with self-image and confidence/frustration such
as: Volcano In My Tummy Resource

> Social stories to support child in requesting support or independence in wider
world Social Stories

> Access arrangements for CYP in exams/assessments https://www.jcq.org.uk

> Use of scribe in lessons

> Support to catch up on work missed through absence due to ongoing health
condition/periods in hospital. Medical Needs Team CBC

> Suitable rest areas

vV V V V Vv Vv
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https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/hypermobile-joints
https://www.google.com/search?sca_esv=561629598&rlz=1C5CHFA_enGB1013GB1013&sxsrf=AB5stBh1UXhld7FFvZP16_SmUY39IMZsqg:1693491728879&q=cloze+passages&tbm=isch&source=lnms&sa=X&sqi=2&ved=2ahUKEwjP6benjIeBAxUVS_EDHXLXCzYQ0pQJegQIDRAB&biw=1566&bih=759&dpr=1
https://www.google.com/search?q=sentence+starters&tbm=isch&ved=2ahUKEwi-q7OtjIeBAxVbmycCHdpGAo8Q2-cCegQIABAA&oq=sentence+star&gs_lcp=CgNpbWcQARgAMgQIIxAnMgUIABCABDIFCAAQgAQyBQgAEIAEMgUIABCABDIFCAAQgAQyBQgAEIAEMgUIABCABDIFCAAQgAQyBQgAEIAEOgcIABCKBRBDOgYIABAHEB46CAgAEIAEELEDOgsIABCABBCxAxCDAVClBlj2G2CjJGgCcAB4AIABYogBpAmSAQIxNpgBAKABAaoBC2d3cy13aXotaW1nwAEB&sclient=img&ei=HaLwZP6oF9u2nsEP2o2J-Ag&bih=759&biw=1566&rlz=1C5CHFA_enGB1013GB1013
https://www.jetpens.com/blog/Study-Tips-How-to-Highlight-Effectively/pt/253
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-ball-skills---oct-2020.pdf?sfvrsn=2
https://support.google.com/docs/answer/4492226?hl=en-GB
https://www.amazon.co.uk/Volcano-My-Tummy-Children-Caregivers/dp/0865713499
https://www.autism.org.uk/advice-and-guidance/topics/communication/communication-tools/social-stories-and-comic-strip-coversations
https://www.jcq.org.uk/
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=_FQPUnT1ONo&localofferchannel=1

_@ DIFFICULTIES WITH ACCESSING BUILDINGS AND CURRICULUM BECAUSE OF A PHYSICAL DISABILITY

Example of difficulties may include:

Difficulty climbing stairs

Unable to navigate a classroom because of furniture
Inability to dress and undress independently
Fatigue from exertion

Movement creates pain

Frustration with physical disability

VvV V V V VvV VvV

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

> Consider the organisation of seating and the classroom set up to ensure free
movement and sufficient working spaces

> Audit of working spaces and Accessibility Plan “Does your school need
adapting?” NHS audit pack

> Consideration over location of rooms

Ensuring that resources are within easy reach of a child with mobility

difficulties

Training on hypermobility NHS Hypermobility

Appropriately heighted chairs/tables (as advised by OT)

Access to disabled toilet

Access to support and railings in corridors, toilets etc.

Risk assessments for school visits and extra-curricular activities

v

VvV V V V Vv

Difficulty reaching resources to support learning

Difficulty with fine and gross motor skills

lllegible handwriting

Slow handwriting

Inability to record work through writing

Unable to complete self-care activities such as cleaning after toileting or
feeding

VvV V V V VvV Vv

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

Sensory circuits and physiotherapy exercises (as advised by therapist)

Adapted activities in PE NHS Development of Ball Skills

Support from an additional adult to access PE activities

Additional time to dress/undress and navigate buildings

Use of technology to support access to the curriculum e.g. speech to text, text
to speech software

Access to handrails/ramps and lifts

Adapted toilets and steps to access bathrooms facilities such as sinks, taps etc.
Small group or 1:1 support with self-image and confidence/frustration

Social stories to support child in requesting support or independence in wider
world Social Stories

VvV V V V Vv

vV V VvV Vv
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https://www.cambscommunityservices.nhs.uk/cambridgeshire-children's-occupational-therapy/in-school-pre-school
https://www.cambscommunityservices.nhs.uk/cambridgeshire-children's-occupational-therapy/in-school-pre-school
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/hypermobile-joints
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-ball-skills---oct-2020.pdf?sfvrsn=2
https://www.autism.org.uk/advice-and-guidance/topics/communication/communication-tools/social-stories-and-comic-strip-coversations

vV V V V V VvV Vv

Reduction of written work through scaffolding, sentence starters, highlighting
activities or cloze passages:

E.g. of cloze passages

E.g. of sentence starters

How to Highlight Effectively Study Tips

Movement around buildings before/after rest of school population.
Additional time to complete tasks

Encourage correct posture Posture and Seating Information NHS

Access to storage of equipment rather than carrying throughout the day
Option to sit on chair rather than floor during assembly

Consider space in classroom to accommodate hoists, wheelchairs etc.
Arrangements are made to administer medication through a Care Plan DfE
template for Medical Care Plan

Medicines are kept safely and in line with statutory guidance DfE Supporting
Pupils at School With Medical Conditions

VvV V V Vv

vV V VvV Vv

Vv Vv

Access to space for therapeutic input and physical therapy

Stair lift to access all buildings

Access to changing bed/shower

Adult support with practical work such as in technology lessons or safe
movement about school

Adults support with feeding and drinking because of risk to life NHS Advice
for position on feeding/drinking

Adult support to navigate the buildings safely between lessons or during
unstructured times.

Specialist transport for extra-curricular visits or trips

Specific training in managing health needs for adults working directly with
CYP

Training in manual handling for adults supporting CYP National College
training for manual handling

Access arrangements for CYP in exams/assessments fittps:
Use of scribe in lessons

Access to specialist furniture e.g., tables, chairs, hoists as advised by therapists
Support to catch up on work missed through absence due to ongoing health
condition/periods in hospital. Medical Needs Team CBC

Support with dressing/undressing after PE Development of skills- socks

Small group sessions to target gross of fine motor skills

Personal Evacuation Plan (PEP) in case of emergencies in school The Key PEP
Template

Adult support to transport food at lunchtime e.g., assistance with trays and
seating

Access to specialist equipment for manual handling/changing etc. as advised
by therapist

A flexible approach to the timetable to ensure all therapies are accessed off
school site

CYP requires significant support to manage a medical condition

WWWw.jcg.org.uk
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https://www.google.com/search?sca_esv=561629598&rlz=1C5CHFA_enGB1013GB1013&sxsrf=AB5stBh1UXhld7FFvZP16_SmUY39IMZsqg:1693491728879&q=cloze+passages&tbm=isch&source=lnms&sa=X&sqi=2&ved=2ahUKEwjP6benjIeBAxUVS_EDHXLXCzYQ0pQJegQIDRAB&biw=1566&bih=759&dpr=1
https://www.google.com/search?q=sentence+starters&tbm=isch&ved=2ahUKEwi-q7OtjIeBAxVbmycCHdpGAo8Q2-cCegQIABAA&oq=sentence+star&gs_lcp=CgNpbWcQARgAMgQIIxAnMgUIABCABDIFCAAQgAQyBQgAEIAEMgUIABCABDIFCAAQgAQyBQgAEIAEMgUIABCABDIFCAAQgAQyBQgAEIAEOgcIABCKBRBDOgYIABAHEB46CAgAEIAEELEDOgsIABCABBCxAxCDAVClBlj2G2CjJGgCcAB4AIABYogBpAmSAQIxNpgBAKABAaoBC2d3cy13aXotaW1nwAEB&sclient=img&ei=HaLwZP6oF9u2nsEP2o2J-Ag&bih=759&biw=1566&rlz=1C5CHFA_enGB1013GB1013
https://www.jetpens.com/blog/Study-Tips-How-to-Highlight-Effectively/pt/253
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/principles-of-basic-seating
https://assets.publishing.service.gov.uk/media/5a75090f40f0b6360e472d23/Supporting_pupils_with_medical_conditions_-_templates.docx
https://assets.publishing.service.gov.uk/media/5a75090f40f0b6360e472d23/Supporting_pupils_with_medical_conditions_-_templates.docx
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/803956/supporting-pupils-at-school-with-medical-conditions.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/803956/supporting-pupils-at-school-with-medical-conditions.pdf
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/positioning-for-feeding-and-drinking
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/positioning-for-feeding-and-drinking
https://nationalcollege.com/categories/health-safety/manual-handling
https://nationalcollege.com/categories/health-safety/manual-handling
https://www.jcq.org.uk/
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=_FQPUnT1ONo&localofferchannel=1
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-dressing-skills---socks---oct-2020.pdf?sfvrsn=0
https://schoolleaders.thekeysupport.com/administration-and-management/health-and-safety/critical-incidents/personal-emergency-evacuation-plans-peeps-samples-and-guidance/
https://schoolleaders.thekeysupport.com/administration-and-management/health-and-safety/critical-incidents/personal-emergency-evacuation-plans-peeps-samples-and-guidance/

Vv Vv VvV V V V VvV Vv

v

Consider a referral to the continence service: Continence Service Referral
Additional time to dress/undress and navigate buildings

Referral to the school nursing team: School Nursing Team

CYP requires intimate care to toilet https://eric.org.uk

Small group or 1:1 support with self-image and confidence/frustration

Social stories to support child in requesting support or independence in wider
world

Stair lift to access all buildings

Access to changing bed/shower

Adults support with feeding and drinking because of risk to life NHS Advice
for position on feeding/drinking

Specific training in managing health needs for adults working directly with
CYP

Access arrangements for CYP in exams/assessments https://www.jcq.org.uk
Support with dressing/undressing after PE Development of skills- socks

1:1 Support or small group support with the development of cutlery skills NHS
Aduvice re Cutlery Skills activities
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https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/continence
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/school-nursing
https://eric.org.uk/
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/positioning-for-feeding-and-drinking
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/positioning-for-feeding-and-drinking
https://www.jcq.org.uk/
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-dressing-skills---socks---oct-2020.pdf?sfvrsn=0
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-cutlery-skills.pdf?sfvrsn=0
https://www.cambscommunityservices.nhs.uk/docs/default-source/bedfordshire-childrens-services/Beds---Developmental-Skills-Package/development-of-cutlery-skills.pdf?sfvrsn=0

Multisensory Impairment

Multi-sensory impairment (also known as Deafblindness) refers to when a CYP has a combination of vision and hearing impairments and is
considered a disability on its own right. Although most people with multi-sensory impairment have useful residual senses, either vision or hearing
or both, the combination of impairments of vision and hearing can cause far more difficulty than might be expected from the impact of each
separately and is likely to have a significant impact on the learner’s access to information, communication, and mobility, affecting everyday life.

Access to information, communicating with people, and getting about independently can be much more challenging. The impacts for CYP in
education can be wide-ranging and often specific to the CYP themselves, therefore the educational needs should be evaluated on a case-by-case
basis.

Being deafblind doesn’t mean a CYP is totally deaf and/or totally blind. It refers to an impairment of both hearing and vision and many people
who are deafblind have some residual / functional sight and some hearing. Even with mild sight and hearing impairments, with the combination
of both, the person will experience challenges because of how sight and hearing interact and how having both sight loss and hearing loss impacts
them. Impacts can include difficulties with communication and social interactions, development, learning, education access.

CYP may not always be diagnosed early in life if they have a genetic condition which means that sight and hearing loss occur over time, have

an infection, or experience trauma. A diagnosis can come later in childhood or into teenage years, but it is typically diagnosed at a very young
age, and as such, CYP who have multisensory impairment normally have an EHCP before starting education and have already accessed specialist
support services and a specialist setting.

For advice about multi-sensory impairment, schools and settings should contact the relevant services and specialist outreach teams. Teachers
and SENCOs should read carefully through reports from the relevant services and ensure that ALL adults working with the CYP are aware of the
recommendations that are being made to support them.

Further information about multi-sensory impairment or Deafblindness can be found here:
SENSE - https://www.sense.org.uk

DEAFBLIND UK — https://deafblind.org.uk

Information about deafblindness — https://www.nhs.uk/conditions/deafblindness

Services can be access here:
Hearing Impairment Service: HI Service
Vision Impairment Service: VI Service
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https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.sense.org.uk%2F&data=05%7C01%7CGayle.Raybould%40centralbedfordshire.gov.uk%7Cdd61b1747ffb4863bf3308dbb5cccdf2%7C21d8a1ee07874374b2594e87058aff15%7C0%7C0%7C638303663468374928%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=8NOZmSlJ1jyqvdn1z2gH5AWfU4I5ansKL1lZGYpWUiw%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fdeafblind.org.uk%2F&data=05%7C01%7CGayle.Raybould%40centralbedfordshire.gov.uk%7Cdd61b1747ffb4863bf3308dbb5cccdf2%7C21d8a1ee07874374b2594e87058aff15%7C0%7C0%7C638303663468374928%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=aojB3c8BzCcK6O8KVij7sE2KFo3eKFWE2mftTnilC9Q%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.nhs.uk%2Fconditions%2Fdeafblindness%2F&data=05%7C01%7CGayle.Raybould%40centralbedfordshire.gov.uk%7Cdd61b1747ffb4863bf3308dbb5cccdf2%7C21d8a1ee07874374b2594e87058aff15%7C0%7C0%7C638303663468374928%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=hHG3651LF6dTFO%2F%2Fcc0Q%2BoSUY5C41EazVLIBh%2BJdak0%3D&reserved=0
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=S0XhEoE8Zbg
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=qoExi53K71k

Social, Emotional, and Mental Health

Area of Need: CYP and young people may experience a wide range of social and emotional difficulties which manifest themselves in

many ways. These may include becoming withdrawn or isolated, as well as well as presenting externalised behaviours that others may find
challenging to manage. These behaviours may reflect underlying mental health difficulties such as anxiety or depression, self-harming,
substance misuse, eating disorders or physical symptoms that are medically unexplained. Other CYP and young people may have difficulties
that impact their ability to concentrate over extended periods of time or filter out distractions, these can be attributed to differences related
to neurodiversity (for example, ADHD) or developed as coping mechanisms following early life difficulties, though for some young people
they may be because of a heightened level of anxiety or lack of sleep.

THESE BEHAVIOURS MAY REFLECT

UNDERLYING
MENTAL HEALTH

DIFFICULTIES SUCH AS ANXIETY

OR DEPRESSION, SELF-HARMING,
SUBSTANCE MISUSE, EATING
DISORDERS OR PHYSICAL SYMPTOMS
THAT ARE MEDICALLY UNEXPLAINED.
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Social, Emotional and Mental Health Difficulties

‘It is widely recognised that a child’s emotional health and wellbeing influences their cognitive development and learning (1,2) as well as their physical
and social health and their mental wellbeing in adulthood (3,4,5). https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment
data/file/1020249/Promoting_children_and_young_people s _mental_health_and_wellbeing.pdf

Some CYP and young people will receive a diagnosis because of receiving support for the difficulties they experience. These may be but are not limited attention deficit
hyperactive disorder (ADHD) attachment disorder, autism, or pervasive development disorder, PDA, ODD, EBSNA, an anxiety disorder, or- more rarely- schizophrenia or
bipolar disorder.

All schools should have policies relating to Social, Emotional, and Mental Health difficulties, which should be available on the school website and accessible via the Local
Offer. These policies should reflect and embed current government and Department of Health guidance, such as ‘Future in Mind, Promoting, protecting, and improving
our CYPs mental health and (oppositional defiance and more severe conduct problems including aggression), self-harming, substance abuse, eating disorders or physical
symptoms that are medically unexplained.

The SEND Code of Practice states that:

“Persistent disruptive or withdrawn behaviours do not necessarily mean that a CYP has SEN. Where there are concerns,

there should be an assessment to determine whether there are any causal factors such as undiagnosed learning difficulties, difficulties with
communication or mental health issues” (Paragraph 6.21).

All staff must interpret all behaviours as communication, for example “testing boundaries” may be communicating that lack of confidence, not yet feeling safe, inconsistent
boundaries and responses and struggles with transitions. Through use of ordinary provision and through adopting a Graduated Approach, these behaviours should be
approached considering the context and individual needs of the CYP.

“Professionals should also be alert to other events that can lead to learning difficulties or wider mental health difficulties,
such as bullying or bereavement. Such events will not always lead to CYP having SEN, but it can have an impact on
wellbeing and sometimes this can be severe. Schools should ensure they make appropriate provision for a CYP’s short-term
needs in order to prevent problems escalating.” (SEND Code of Practice 2015, 6.2
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf

BEHAVIOUR

Example of behaviour may include:

> Repetitive low or high-level disruption, impacting the learning of others > Untimely talking/laughing/crying
> Attachment seeking behaviours (attention seeking) > Bullying
> Behaviour may present as intentional > Challenges around the ability to initiate, develop and sustain mutually
> CYP may lack self-control. satisfying personal relationships.
> CYP may destroy their own work > Difficulties arounds the awareness of others and empathise with them.
> CYP may divert/avoid discussions > Challenges around the ability to play and learn, with attainments that are
> Impulsivity appropriate to age and intellectual ability.
> Inattentiveness > Lack of understanding linked to moral sense and right and wrong.
> Physical or verbal abuse towards peers/adults > Challenges around the ability to face and resolve problems, setbacks, and learn
> Difficulties following and accepting adult instructions/direction from them.
> Purposeful defecation > Reduced ability to acknowledge or accept responsibility for his/her own
> Selective mutism actions in a heighted emotional state
> Self-exiting the classroom > Damage to property
> Inability/refusal to take responsibility for actions > Absconding
> Self-negating comments > Persistent lateness
> Difficulties following and accepting adult direction > False allegations
> They may display Anti-authoritative/oppositional /defiant behaviour Teaching > Throwing objects/carrying weapons
professionals PDF (pdasociety.org.uk) > Spitting
> Internalization > Shouting
> ’Controlling” behaviours > Screaming
> Inability to accept praise
> Physical assault
> Hiding
> Screaming
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https://www.pdasociety.org.uk/wp-content/uploads/2021/10/PDA-for-teaching-professionals.pdf
https://www.pdasociety.org.uk/wp-content/uploads/2021/10/PDA-for-teaching-professionals.pdf

Use of whole school approaches to promote wellbeing and resilience which has a
clear behaviour policy underpinned by a clear ethos and values

Use of relational approaches to build, maintain and repair relationships HOME

| Paul Dix Free to use resources can be found at www.Livesinthebalance.org

to identify unmet needs that can be identified by the child and adult working
together

Ensure all staff are consistent in their approach with the CYP

Whole school, small group and 1:1 work completed on anti-bullying as a part of
the wider PSHCE curriculum.

Explicitly teaching de-escalation and self- management strategies. De-escalation

Strategies YouTube

Where appropriate, use humour or competitive statements (e.g., “I bet you
can’t...”) to diffuse situations

Be aware of the impact of any sensory differences, including within the
interoceptive sensory system. CYP may need to be taught explicitly to link
bodily sensations to emotions and physical states. Some useful resources are:
Introception: The Eighth Sensory System (by Kelly Mahler) and (Introception
Resource with free downloadable resources).

Home school link books

Staff training on Therapeutic Thinking to apply a whole school approach to
identifying an unmet need.

Build a relationship with the CYP. Take time to find CYP’s strengths and praise
these — ensure that the CYP has opportunities to demonstrate their skills to
develop their self-confidence

Emphasis on choice rather than control and ‘take up time” to respond to choose
whenever possible

Consider whether referrals need to be made to the outreach team or specialist
services for further support:

Special School Outreach Outreach [ocal Offer

CHUMS Bedfordshire Services | CHUMS

Jigsaw Jigsaw Outreach Service

CAMHS CAMHS

4YP 4YP — For Children & Young People Charity

Undertake training in Therapeutic Thinking as provided by the local authority
Register for CBC Training

Schools might consider accessing funding through the Early Intervention grant
panel if additional support / funding is required above the notional budget
Early Intervention Grant Application

Explicitly teach CYP through 1:1 or small group intervention to label, identify
and scale emotions, to develop their emotional vocabulary. Some suggested
resources to support this are Zones of Requlation (Zones of Regulation)

CYP may attend sensory circuits daily, this may be more than one scheduled
session Sensory Circuits Resource

The CYP may require additional levels of support required at unstructured and
transition times.

Identification of key adult to build positive and trusting relationship — check in
times linked to this.

Support available for staff working with CYPs with SEMH via group or
individual supervision or debrief sessions.

Adapt curriculum and allocate resources with adult support

Implement structured 1:1 or small group interventions, create safety.
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https://www.pauldix.org/
https://www.pauldix.org/
http://www.livesinthebalance.org/
https://www.youtube.com/watch?v=Py2T-Gsqq7s
https://www.youtube.com/watch?v=Py2T-Gsqq7s
https://www.education.sa.gov.au/supporting-students/health-e-safety-and-wellbeing/health-support-planning/managing-health-education-and-care/neurodiversity/interoception
https://www.education.sa.gov.au/supporting-students/health-e-safety-and-wellbeing/health-support-planning/managing-health-education-and-care/neurodiversity/interoception
https://therapeuticthinking.co.uk/
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=bBkkni1ddQY
http://chums.uk.com/bedfordshire-services/
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=A4TrRe5wnec
https://www.elft.nhs.uk/services/north-bedfordshire-camhs?ID=201
https://4yp.org.uk/
https://therapeuticthinking.co.uk/
https://www.centralbedfordshire.gov.uk/info/106/learning_management_system/623/learning_management_system_-_access_and_registering
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=Kk1YGd2Qjeo
http://www.zonesofregulation.com/index.html
https://www.childrenschoicetherapy.co.uk/sensory-circuits/

Use of distraction techniques

Change the topic of conversation

Have games on hand that might interest them

Suggest a quick, timed break

Distraction Techniques Twinkl
Create a sense of belonging by giving responsibility with tasks such as taking
notes or a giving child opportunity to hand out equipment
Legitimise movement by getting CYP to take a message, collect an item, use a
‘fiddle toy” Fidgets in the Classroom if necessary.
Use movement breaks where appropriate and schedule them when needed
Movement Breaks NHS
Following an incident of unexpected behaviour, endeavour provide an
opportunity to develop an understanding of the reasons for the behaviour and
ensure that the CYP feels listened to.
Consideration and reasonable adjustments will be made where a consequence is
deemed to be appropriate. For example, where unstructured times are removed,
consider suitable physical outlets for CYP before returning to the classroom
Consequences should include a teachable moment (using a relational approach)
and logically follow the young person’s behaviour.
Growth mindset/grounding activities Growth Mindset YouTube
When staff notice signs that the young person is becoming dysregulated, reduce
demand or provide a quick break. Be flexible and consider adapting the demand,
challenge, timescale, or output expectations within the task.
Consider introducing a Peer Mentoring programme Peer Mentoring Training with

Kidscape
Remind the young person about expected and unexpected behaviour for the

context, along with probable outcomes.” At ... we behave like....”. This could
include teaching the perspective and likely reactions of others. Be consistent in
this approach.

Devise a risk management plan agreed with parent/carers, which includes
proactive strategies, early interventions to reduce anxiety/harm and reactive
strategies to ensure a consistent approach

Implement a “proud book| detailing all the CYP’s achievements/ pieces of
work. Use photos where appropriate.

Supported clubs / activities to be offered during unstructured times.
Emotional coaching What is emotion coaching?’

Nurture groups What is a nurture group?

IPSEA Advice around using off site provisions to support improving behaviour.
‘The Huge Bag of Worries” (Virginia Ironside); ‘The Red Beast” (K Al-Ghani)
and ‘How are you feeling today?’ (Molly Potter) Anxiety, anger, recognising
and understanding emotions Worksheets and story books to explore anxiety,
anger etc.
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https://www.twinkl.co.uk/resource/a-guide-to-distraction-techniques-for-dealing-with-difficult-emotions-t-p-616
https://nationalautismresources.com/fidgets-in-the-classroom/
https://www.cambscommunityservices.nhs.uk/Bedfordshire/services/occupational-therapy/ot-leaflets/movement-breaks
https://www.youtube.com/watch?v=2zrtHt3bBmQ
https://www.kidscape.org.uk/training/peer-mentoring-programme-training/
https://www.kidscape.org.uk/training/peer-mentoring-programme-training/
https://www.emotioncoachinguk.com/#:~:text=Emotion Coaching uses moments of,security and feeling 'felt
https://www.nurtureuk.org/supporting-you/nurture-groups/
https://www.ipsea.org.uk/directing-pupils-off-site#:~:text=This means that schools cannot direct pupils off-site,a school has to follow the legal rules

Use a flexible approach “I want you to be in class and join in/ access your
learning” is the consistent message; the approach to support this happening
may vary or be flexible depending on individual needs. Use choices to allow
the CYP some control with the same result, for example “Would you like to
talk to me now or in 5 minutes?”.
Tell the pupil explicitly that you care about them — repeat this multiple times a
day if needed.
Maintain relaxed and approachable body language. For example, crouch down
and talk to CYP discreetly.
Explicitly teach the impact of words on others: Words Matter Resource and
What we Say Comic Strip
Be explicit, letting the CYP know what is expected of them.
Monitor incidences of dysregulation so that you have a good understanding of
the frequency and location of triggers. Consider the use of ABC charts to think
about what the communication of the behaviour is. ABC chart
Employ a clear plan of action, agree with parent carers to encourage, and
support pro-social behaviour. This could be through a Personal Support Plan
(PSP). The Key PSP template
Staff may be team teach trained linked to positive handling and restraint.
Team Teach Training
Therapeutic Thinking is CBC’s preferred approach to supporting positive
behaviour management in schools and settings, and is based on the following
principles:

Shared focus on inclusion of all children and young people within their

educational settings

A shared set of values and beliefs

Open and shared communication

A shared commitment to diversion and de-escalation

Shared risk management

Shared reparation, reflection and restoration
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https://professionals.childhood.org.au/app/uploads/2021/11/ACF615-Words-Matter-Resource-Portrait-v6.pdf
https://beaconhouse.org.uk/wp-content/uploads/2019/09/What-We-Say-Comic-1.pdf
https://www.highspeedtraining.co.uk/hub/abc-chart-for-challenging-behaviour/
https://schoolleaders.thekeysupport.com/pupils-and-parents/behaviour-and-attendance/strategies/pastoral-support-programmes-sample-forms/
https://www.oakbank.beds.sch.uk/outreach/team-teach-info-3/
https://therapeuticthinking.co.uk/

Support parents/carers to understand emotional wellbeing and mental health.
Signpost to support for parent/carer mental health if appropriate. — Social
Care and Early Help
The use of physical resources, e.g., ICT or sensory items to meet individual
SEMH needs.
Don't take hurtful comments/behaviour personally and give adults supervision
after serious incidents
Avoid using delayed consequences. Consequences must be immediate.
Provide immediate, positive feedback and attention.
Validate feelings and emotions.
Think aloud, “I am wondering if X is angry because...”
Use co-regulation strategies. Co-regulation
Be explicit, “I am here for you. I will not go away. | care too much to leave you
right now.”
What we say about children effects our belief systems and what children hear
us say becomes their inner voice.
Worry box — How to Make a Worry Box
Say what you want the CYP to do, rather than what you don't - °N, | want you
to keep your hands in your lap” instead of ‘N, stop bothering P".
Label the behaviour but not the pupil — not “You are being a big bully” but “N,
bullying is not allowed in our school’.
Remind pupils of a rule, rather than telling them off — ‘N, our rule is we put
up our hand to answer” or make a point of praising a pupil who is keeping the
rule — ‘A, | like the way you put your hand up when you knew the answer’.
Devise a private signal system to let the pupil know when they are off-task or
behaving inappropriately.
Photocopy good pieces of work for them to take home.
Take special steps to build the relationship with the pupil:
Take extra care to greet the pupil each day and say a word or two
individually to them.
Have lunch with the pupil from time to time. Try to involve them in a
lunchtime or after-school club that you run.
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https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/localoffer.page?localofferchannel=4
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/localoffer.page?localofferchannel=4
https://www.theottoolbox.com/co-regulation/
https://www.youngminds.org.uk/parent/blog/how-to-make-a-worry-box-a-guide-for-parents/

> Invite them to help you with daily tasks.

> Listen without giving advice or opinions; show that you understand how
the pupil feels . . . “That must have made you very angry/upset.”

> When things go wrong, reject the behaviour, not the pupil . . . “This is not
the behaviour | expect to see from someone as kind and helpful as you.”

> Don't be afraid to tell the pupil you like them and that what happens to
them matters to you . . . “You really matter to me and it’s important to me
that you do well this year.”

ﬁ ATTENTION DIFFICULTIES

Example of attention difficulties may include:

> They may be easily distracted or attention seeking, they may have poor > Evidence of the CYP/young person’s underachievement in a number of
concentration despite structured and time limited tasks curriculum areas, not predicted by reference to his/her general ability.
> CYP may require and seek additional support from an adult, > Complete disengagement and withdrawal in a classroom setting.

> CYP may struggle to remain on task and follow instructions.
> CYPs organisation may be impacted and their ability to concentrate impaired.

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

This level of support should be available to all CYP with SEN or no SEN. This Continue with any relevant strategies from OAP.
support may also be used with CYP accesses an EHCP.

> Chunk instructions What is chunking? Twink! > Consider a referral to investigate whether there is a neurodiverse condition
> Support with visual cues. Offer regular breaks with opportunities to access that needs exploring Paediatric Referral Portal

physical or sensory activities. > Implement, monitor and review advice from external agencies such as Jigsaw
> Organise resources so that they are easily accessible and ready to use. outreach Jigsaw Outreach
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https://www.twinkl.co.uk/teaching-wiki/chunking
https://www.cambscommunityservices.nhs.uk/beds-luton-community-paediatrics/beds-and-luton-referral-portal
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=A4TrRe5wnec

Provide opportunities for practical learning activities and use multi-sensory
resources. Where possible, personalise learning to reflect the young person’s
interests.

Use visual supports (such as timetables, written words, etc.) to reinforce
classroom expectations, directions and routines. Visual timetables for all ages |

Tes

Create a predictable and consistent environment, with positive routines and
rituals.

Ensure the transition from whole class teaching to independent or group
learning is taught, clearly communicated, and supported.

Use a visual timer Classroom Timers — Fun Timers (online-stopwatch.com) to
measure and extend time on tasks. Offer increased structure and predictability
to reduce anxiety.

Use the young person’s name, or use light touch, when addressing them or
gaining attention. For example, a gentle hand on the CYPS shoulder to check
understanding.

Communicate in a calm, clear manner. Keep instructions, routines, and rules
short, precise and positive.

Listen to the CYP, giving them an opportunity to explain their behaviours.

Be aware of your own body language and how it could be interpreted.
Complete a baseline and formative assessment such as dyslexia screening;
systematic approach to monitor and track progress; assessment of particular
areas of need

Some CYP will require a more planned and personalised curriculum such as a
more play-based curriculum to engage them better in learning

Small group work teaching at regular points throughout the week

Additional adult support for 1:1 or small group work to improve concentration
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https://www.tes.com/teaching-resources/blog/visual-timetables-all-ages
https://www.tes.com/teaching-resources/blog/visual-timetables-all-ages
https://www.online-stopwatch.com/classroom-timers/#google_vignette

=S
;’ﬁﬂ ATTACHMENT DIFFICULTIES

Example of challenging behaviour may include:

Attachment difficulties where early experiences of relationships > They may fail to control emotions or show empathy.
significantly affect a CYP later emotional and social development. > Difficulties with low self-esteem and the perceived risk of failure may be
evident.
If a child has attachment difficulties or have experience an Adverse Childhood > Struggle to take responsibility for their actions.
Experiences (ACEs), they may present with the following: > The CYP may not respond well to public praise.
> Difficulties expressing or controlling their emotions and forming positive
> Difficulties recognising and managing different emotions. relationships, which might affect their mental health
> Reduced capacity to make and keep healthy friendships and other > They might display independent behaviour to protect themselves from the
relationships. emotional pain of not having their needs met

> Struggle to manage behaviour in school settings. The CYP may present as
angry and defiant, aggressive behaviour may be exhibited, as well as fear and
extreme sadness.

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

This level of support should be available to all CYP with SEN or no SEN. This Continue with any relevant strategies from OAP.
support may also be used with CYP accesses an EHCP.

> Consider any changes and transitions carefully. > Short-term ELSA (Emotional well-being support) https://www.elsanetwork.org
> Build relationships with the child > Short-term Mindfulness Intervention Mindfulness Twinkl Resource
> Give immediate positive reinforcement and specific praise > Access to Safe spaces for requlation/co-regulation
> Keep instructions simple > Social skills training, such as, TalkAbout programmes, LEGO therapy NAS Lego
> Maintain clear routines and expectations Therapy TalkAbout (speak to your link EP for training offers available)
> Consider what the child’s behaviour is telling you > Key adult support — this should be reqular and timetabled wherever possible
> Support from pastoral and Lead Teacher of Looked after children where (especially if new to school) e.g. meet/greets, check-ins, mentoring
relevant. > Access to Theraplay and therapeutic provisions where appropriate. https://
> Relationships are key Supporting SEMH in the classroom theraplay.org/
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https://d1uw1dikibnh8j.cloudfront.net/media/17009/classroom-wellbeing-toolkit.pdf
https://www.elsanetwork.org/
https://www.twinkl.co.uk/resource/us-t-c-1551-mindfulness-coloring-pages-bumper-activity-pack
https://www.autism.org.uk/directory/b/blu-online
https://www.autism.org.uk/directory/b/blu-online
https://www.routledge.com/rsc/downloads/temp_file_Talkabout_Series_Chapter_Collection.pdf
https://theraplay.org/
https://theraplay.org/

Ensure that all staff working with the child are aware of the child’s needs and
understand the strategies in place. Inconsistency can be disastrous for children
with attachment disorder.

Be available to hear the child. A child with insecure attachment can feel
helpless, disempowered, and disregarded. Trauma [nformed Practice

Take time to celebrate every success, giving specific praise. Help them to
recognise their good qualities.

Note down triggers for challenging behaviour to build a picture. Examples
could be breaktime or transitions.

Adapt curriculum and allocate resources (adult support, or physical resources,
e.g., ICT or sensory items) to meet individual SEMH need

Assist CYP to identify a member of staff who can carry out close liaison
between home and school to ensure consistency across setting

Be aware of the young person’s individual needs and life experiences to enable
the curriculum to be adapted appropriately.

Offer activities/areas for CYP to access during unstructured times.

Complete a strength and weaknesses questionnaire: SDQ Use the following
link to score the document. SDQ Scoring

Use a PACE approach PACE — A Therapeutic Approach — Help Children Live
Better

Solution focused approaches

Ensure that all staff are aware of who the designated Teacher for LAC (Looked
After Children), PLAC (Post Looked After Children) and ACWASW (A Child with
a Social Worker) are

Access to a sensory area/room

Use of SEAL resources to support emotional literacy on a small group or 1:1
basis. You need to register for the resources, but they are free to use https://
sealcommunity.org

Contact the Virtual School for training information around attachment
Virtualschooladmin@centralbedfordshire.gov.uk
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https://www.epinsight.com/post/what-if-using-a-trauma-informed-lens-to-reframe-behaviour-in-the-classroom
https://centralbedfordshirecouncil.sharepoint.com/sites/Communications/Website and intranet/Forms/AllItems.aspx?id=%2Fsites%2FCommunications%2FWebsite and intranet%2FWebsite Documents%2FSchools and education%2FVirtual school%2FStrength and difficulties questionnaire%2Epdf&parent=%2Fsites%2FCommunications%2FWebsite and intranet%2FWebsite Documents%2FSchools and education%2FVirtual school&p=true&ga=1
https://centralbedfordshirecouncil.sharepoint.com/sites/Communications/Website and intranet/Forms/AllItems.aspx?id=%2Fsites%2FCommunications%2FWebsite and intranet%2FWebsite Documents%2FSchools and education%2FVirtual school%2FScoring the Strengths and Difficulties Questionnaire for age 4%2D17 or 18%2B%2Epdf&parent=%2Fsites%2FCommunications%2FWebsite and intranet%2FWebsite Documents%2FSchools and education%2FVirtual school&p=true&ga=1
https://helpchildrenlivebetter.co.uk/pace-a-therapeutic-approach/
https://helpchildrenlivebetter.co.uk/pace-a-therapeutic-approach/
https://sealcommunity.org/
https://sealcommunity.org/
mailto:Virtualschooladmin@centralbedfordshire.gov.uk

\i& CHALLENGES IN MAKING AND MAINTAINING HEALTHY RELATIONSHIPS

Examples of difficulties making and maintaining healthy relationships may include:

> Difficulties establishing relationships with others in a range of different
educational settings. They may also have some anxiety about attending
schools. They may appear to be on the peripheral of activities. For e.g.,
withdrawing, refusing, avoiding, lack of engagement, risk of harm to
themselves, others, or property.

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

> Facilitate peer support, for example, implementing a buddy or mentoring
system with another young person. Peer Support Training Programme

> Provide supported peer interaction play opportunities to develop social and
communication skills and self-confidence.

> Provide a meet and greet for a CYP and check their emotional wellbeing; this

provides an opportunity for any changes in the day to be explained ahead of

time, for any concerns and worries to be aired by the child to a trusted adult,

and for the day to start off on a good footing.

Structured lunchtime clubs with careful grouping

Giving purposeful role to child such as peer mentor to younger children

Giving role in school such as “runner”, register monitor etc.

PSHE programmes around “differences”

Careful grouping during work in class that requires pair or group work

Giving specific role to child during group work

VvV V V V VvV Vv

> Has emerging problems with peer group relationships that affect classroom
dynamics and require teacher intervention

> Evidence of the CYP/young person’s unwillingness to acknowledge or accept
responsibility for his/ her own actions.

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

> Implement an individual or small group tailored social skills intervention

> 1:1/small group in school counselling/pastoral support, consideration given to
Lego/art or play therapy. NAS Lego Therapy training

> Structured groups — social skills groups, nurture groups for e.g. Circle of
friends Circle of Friends /TalkAbout TalkAbout /Lego Therapy

> Assigned trusted adult to seek out support

> Access to the School counselling services and the CAMHS in school worker
CAMHS MHST

> Young people may benefit from spending time engaging in wellbeing
activities, such as physical activity, spending time outside, spending time
alone/quiet, spending time engaging in special interests, opportunities to
express anxieties (which may be non-verbal, such as writing, drawing or
through music), spending time with animals and mindfulness.
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https://www.annafreud.org/resources/schools-and-colleges/5-steps/promoting-wellbeing/establish-a-peer-support-programme-in-your-school-or-college/
https://www.autism.org.uk/directory/b/blu-online
https://inclusive-solutions.com/circles/circle-of-friends/
http://alexkelly.biz/alexs-work-and-talkabout/
https://www.google.com/search?q=mental+health+schools+team+camhs+bedfordshire&sca_esv=576780426&rlz=1C5CHFA_enGB1079GB1079&sxsrf=AM9HkKl3qXeltgXDAZ0pG4mm_po6DCq1_Q%3A1698332033261&ei=gX06ZYK-D_2thbIP1dqxgAw&oq=mental+health+schools+team+camhs+&gs_lp=Egxnd3Mtd2l6LXNlcnAiIW1lbnRhbCBoZWFsdGggc2Nob29scyB0ZWFtIGNhbWhzICoCCAEyBRAhGKABMgUQIRigATIFECEYoAEyBRAhGKABMggQIRgWGB4YHTIIECEYFhgeGB1IvCFQfFiBFHAHeAGQAQCYAaYCoAGLCqoBBTAuNS4yuAEByAEA-AEBwgIKEAAYRxjWBBiwA8ICBxAhGKABGAriAwQYACBBiAYBkAYI&sclient=gws-wiz-serp#:~:text=North Bedfordshire CAMHS,services %E2%80%BA north%2Dbedfordshir

> Consider whether it would be helpful to identify a key point of contact for > Alternative Provision Social Skills Groups and Mentoring Programmes e.g.

parents/carers in school, such as a family worker or a pastoral member of staff. Seeds of Change https://theseedsofchange.co.uk/ , The Autism Beds
Some young people may benefit from daily or weekly timetabled sessions with Farm https://www.autismbedfordshire.net/support-for-children/farm-
a learning mentor or trusted adult in school. project/

> Support parents/carers to understand emotional wellbeing and mental health. > Drawing and Talking — Home page
Provide advice on relevant techniques and resources for the young person and > Schools might consider accessing funding through the Early Intervention grant
signpost panel if additional support / funding is required above the notional budget
to support for parent/carer mental health if appropriate. — Social Care and Early Intervention Grant

Early Help | Central Bedfordshire SEND Local Offer

HAS EMERGING PROBLEMS WITH PEER

GROUP RELATIONSHIPS

THAT AFFECT CLASSROOM DYNAMICS
AND REQUIRE TEACHER INTERVENTION
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https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/localoffer.page?localofferchannel=4
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/localoffer.page?localofferchannel=4
https://theseedsofchange.co.uk/
https://www.autismbedfordshire.net/support-for-children/farm-project/
https://www.autismbedfordshire.net/support-for-children/farm-project/
https://drawingandtalking.com/
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=Kk1YGd2Qjeo

@ PRESENTING AS SIGNIFICANTLY UNHAPPY OR STRESSED

Examples of unhappy or stressed behaviour

Risk taking behaviour that has the potential to harm themselves or others.

Anxiety and/or low mood impacting on ability to participate, engage and maintain attention.

Emotional functioning affected to a level where there is self-harm occurring.

Harmful or unsocial behaviour in different settings, which may pose a risk to self or others

>
>
> Some self-esteem and/or resilience difficulties leading to avoidance of new experiences/fear of failure
>
>
>

Reduced ability to acknowledge or accept responsibility for his/her own actions in a heighted emotional state

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

> Provide opportunities for young people to discreetly ask questions or make
comments about their learning, for example, writing their thoughts on a post-
it note.

> Be aware that some young people may not react positively to explicit praise
depending on their self-concept, so be flexible and use a personalised
approach where needed.

> When staff notice signs that the young person is becoming dysregulated,
reduce demand. Be flexible and consider adapting the demand, challenge,
timescale, or output expectations within the task.

> Communicate positive achievements — no matter how small — with the pupil
and home and encourage home to do the same. Could be in the form of a
‘Golden moments” or ‘Positive book’.

> Consider whether it would be helpful to identify a key point of contact for
parents/carers in school, such as a family worker or a pastoral member of staff.

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

> Use visual strategies such as Social Stories/Articles and Comic Strip
Conversations to develop young people’s understanding of specific social
situations. Social Stories — Social Stories by Carol Gray and Comic Strip
Conversations — Social Stories (Autism)

> Small groups or 1 to 1 work with ELSA / Learning Mentor, nurture groups or
equivalent (ELSA).

> Discreet teaching of the use of the Incredible 5-point scale The Incredible
5-Point Scale | PDA Society Resources

> A5 is Against the Law! is a helpful resource to support this. 5 Is Against the
Law working in small group or 1:1 with additional adult

> Use appropriate emotional awareness and regulation workbooks or
programmes within individual or a small group. Circle of Friends Resources

> Put in place a personal safety plan, self-harm passport etc. CAMHS
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https://carolgraysocialstories.com/social-stories/
https://www.autism.org.uk/about/strategies/social-stories-comic-strips.aspx
https://www.autism.org.uk/about/strategies/social-stories-comic-strips.aspx
https://www.autism.org.uk/about/strategies/social-stories-comic-strips.aspx
https://www.elsa-support.co.uk/
https://www.pdasociety.org.uk/resources/the-incredible-5-point-scale-the-significantly-improved-and-expanded-second-edition/
https://www.pdasociety.org.uk/resources/the-incredible-5-point-scale-the-significantly-improved-and-expanded-second-edition/
https://www.amazon.co.uk/Against-Law-Boundaries-Compassionate-Incredible/dp/B09SHTX7PJ
https://www.amazon.co.uk/Against-Law-Boundaries-Compassionate-Incredible/dp/B09SHTX7PJ
https://www.twinkl.co.uk/resource/t-c-6948-new-circle-of-friends-pack
https://www.elft.nhs.uk/services/north-bedfordshire-camhs?ID=201

Increase visual structure within activities to enable the young person to
understand timescales and reduce anxiety. Visual supports (autism.org.uk)
Provide a safe area for CYP to calm down or concentrate when required.
Create a quiet, calm space with the CYP where they can go when they feel
overwhelmed and store belongings.

Use an anxiety scale The Incredible 5-Point Scale during post incident
reflection to measure and track level of anxiety at times of heightened
emotion

Plan for transition between activities, rooms, and outside play including ‘what
works well” in terms of in scaffolded and support professionals meeting to
unpick the behaviour.

Individual or small group use of low-level emotional health interventions such
as: relaxation exercises, safe place imagery, positive affirmations, thinking
errors, positive events log, anxiety scale, worry charts, motivational rewards,
celebration book etc. Free Resources Elsa Support

Time Out Card (link)

Zones of Regulation (link)

Mental Health Resources For CYP and Young People | YoungMinds
Emotional Wellbeing Information Resource | Central Bedfordshire SEND Local
Offer

Where Tics may be evident, refer to guidance here: A Graduated Response to
Tics and Tourette’s

Where selective mutism is evident, refer to quidance here: https://localoffer.
centralbedfordshire.gov.uk/kb5 /centralbedfordshire/directory/advice.
page?id=IXvdKxC60cw

Assist CYP to identify a member of staff who can carry out close liaison
between home and school to ensure consistency across setting. This may be

a reqgular check in at the beginning /end of the school day and allocated 1:1
time throughout the school week.

CYP requires continuing adult support within and outside the classroom
context, e.g., a more personalised curriculum paying regard to specific areas of
interest or strength and difficulty and scaffolded appropriately.

Daily or weekly timetabled sessions with a learning mentor or trusted adult in
school.

1:1/small group in school counselling/pastoral support

Schools might consider accessing funding through the Early Intervention grant
panel if additional support / funding is required above the notional budget
Early Intervention Grant Panel

Use the “Anxiety Analysis Tool” provided through Therapeutic Thinking
(training needs to be undertaken) CBC Training to analyse trigger points
creating anxiety
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https://www.autism.org.uk/advice-and-guidance/topics/communication/communication-tools/visual-supports
https://www.pdasociety.org.uk/resources/the-incredible-5-point-scale-the-significantly-improved-and-expanded-second-edition/
https://www.elsa-support.co.uk/category/free-resources/
https://www.youngminds.org.uk/professional/resources/
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=AIWOM0U5Sew
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=AIWOM0U5Sew
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/a_graduated_response_to_tics_and_tourettes.pdf
https://search3.openobjects.com/mediamanager/centralbedfordshire/directory/files/a_graduated_response_to_tics_and_tourettes.pdf
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=lXvdKxC60cw
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=lXvdKxC60cw
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=lXvdKxC60cw
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=Kk1YGd2Qjeo
https://therapeuticthinking.co.uk/
https://www.centralbedfordshire.gov.uk/info/106/learning_management_system/623/learning_management_system_-_access_and_registering

All schools have a statutory duty to provide full-time education for all pupils according to their age, aptitude, and ability, taking into account any special
educational and health needs. There is currently no legal definition of what constitutes “full-time” education. It may nonetheless be useful for it to be borne in
mind that in LA maintained schools, children of compulsory school age normally receive around five teaching hours of education a day for 190 days a year.

f % PATTERNS OF NON-ATTENDANCE

A part-time timetable must have parental agreement as well as a specific end date.
When might a part-time timetable be considered? A part-time timetable should only occur in exceptional circumstances, where every other
avenue to ensure a pupil receives their full-time education has been exhausted.

Examples of non-attendance

> CYP may not want to attend school, they may display signs of emotional
based school avoidance (EBSNA)

> Patterns of absence coinciding with the time of the day, lessons they struggle
in, tiredness from lack of sleep caused by anxiety etc.

> Medical absence (the Medical Needs Team can be consulted for advice and
guidance)

> Worry about parents being at home because of domestic violence

Examples of ORDINARILY AVAILABLE QUALITY FIRST TEACHING

This level of support should be available to all CYP with SEN or no SEN. This
support may also be used with CYP accesses an EHCP.

> Using a quieter/calmer part of the school (e.g. learning support base or other)
for the child to access teaching.

> Sending work home for completion, only where non-attendance is
being authorised by the setting. CYP will require clear guidance and a
communication method set up.

Anxiety entering the school building

Reluctant to separate from parent/career

Becoming socially isolated

Complaining of physical symptoms such as tummy ache, sickness, headaches
and generally feeling unwell and attending the school’s medical room
frequently

> Reluctance to attend specific lessons/times in the school day

VvV VvV VvV Vv

Examples of Ordinarily AVAILABLE SEN SUPPORT
(additional to and different from)

Continue with any relevant strategies from OAP.

> As a temporary fixed term, closely monitored intervention to address and
manage the impact of significantly challenging behaviour or emotional or
social needs, whilst alternative arrangements are being made to assess and
meet the individual needs or to coordinate with therapeutic intervention or
other services.
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Using Google Classroom or similar to deliver the above where there is
appropriate technology available at home and the child can access it. Google
Classroom

Allowing the child to avoid lessons or elements of the school day they find
particularly challenging. should always be considered by the school, parents,
CYP and any other supporting professionals.

Traffic light their timetable to identify which lessons they struggle with.
Ensure that CYP is still included in additional school events such as awards
evenings/parents” evenings/trips

Establish communication between the CYP and Form teacher where
appropriate to the context.

Consider the other areas of the SEMH Graduated Approach which may be
relevant linked to attachment or anxiety.

Use of Buddy

Meet and Greet

Time out card

Consider seating plans to allow the child to move out of the room quickly
when anxious

Plan for transition time between lessons, rooms, activities

Contact Medical Needs Education Team for advice or guidance as early
intervention when the child starts to show signs on non-attendance

Work with parents promptly when attendance becomes an issue, to put
together an Individual health care plan. Include other professionals e.g
counsellors, CAMHS, Educational Psychologist and the school mental health
support team. Explore barriers to attendance and work to break down these
barriers. Explore push and pull factors for school and home for children who
are experiencing EBSA.

When attendance becomes an issue, maintain reqular contact with the local
authority where there is and EHCP to ensure this plan still meets need

In limited circumstances a part-time timetable may also be used as a method of
supporting CYP back into settings full time Provision Monitoring Referral with
the support and guidance of the MNT. A part time timetable must be reviewed
regularly with the input of professionals where possible to provide advice.

As part of a planned re-integration following an extended period out of school
due to e.g., exclusion, non-attendance, school refusal, health issues, a managed
move could be considered for a fresh start. CBC Access & Inclusion Team

Meet and greet when they arrive in school

Consider allowing the pupil to visit the site without lessons to get used to the
environment during, before or after school.

Staggered start and end to the day to avoid the busyness of movement around
school

Key person to share work with that they have completed at home for feedback
and encouragement

Supported space to go to when arrive in school to share anxieties about the day
Social stories around the reintegration

Reduced timetable in school based on a RAGging of timetable

Referral to the section 19 team and provision and monitoring team. Section 19
Referral

Pre-teaching for children who have a fear of failure

When there is longer term illness due to a medical provision including EBSA, you
may consider implementing the following whilst considering whether the child
would be eligible for a medical need’s referral Medical Needs Education Team
Providing home tuition through an external provider Alternative Providers CBC
Approved

AV1 Robot No Isolation AV1 Robot to provide remote learning

Key worker to meet and greet and coordinate work where appropriate.
Reintegration timetable ensuring the child’s voice is heard.

Referral to CAMHS linked to EBSA CAMHS

Use of the https://luminova.app/ linked to graded exposure for 7-12-year-
olds.
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https://developers.google.com/classroom/
https://developers.google.com/classroom/
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=_FQPUnT1ONo
https://www.centralbedfordshire.gov.uk/xfp/form/195
https://www.centralbedfordshire.gov.uk/info/97/school_administration/538/access_and_inclusion_for_schools
https://www.centralbedfordshire.gov.uk/info/3/schools_and_education/1219/regulation_12_-_10_day_continuous_unauthorised_absence_alert15_day_absence_alert
https://www.centralbedfordshire.gov.uk/info/3/schools_and_education/1219/regulation_12_-_10_day_continuous_unauthorised_absence_alert15_day_absence_alert
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=_FQPUnT1ONo
https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fcontent.govdelivery.com%2Fattachments%2FUKCBCC%2F2023%2F10%2F04%2Ffile_attachments%2F2636868%2FCopy%2520of%2520Alternative%2520Provider%2520-%2520Approved%2520Provider%2520List%2520CBC%2520-%2520For%2520Schools%2520%2528Version%25201%2529.xlsx&wdOrigin=BROWSELINK
https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fcontent.govdelivery.com%2Fattachments%2FUKCBCC%2F2023%2F10%2F04%2Ffile_attachments%2F2636868%2FCopy%2520of%2520Alternative%2520Provider%2520-%2520Approved%2520Provider%2520List%2520CBC%2520-%2520For%2520Schools%2520%2528Version%25201%2529.xlsx&wdOrigin=BROWSELINK
https://www.noisolation.com/av1
https://www.elft.nhs.uk/services/camhs-south-bedfordshire-and-luton
https://luminova.app/

Have regular parent and student meetings to review attendance/strategies
and plan forward e.g. every 2 weeks. Set up a tailored approach to meet the
pupils needs

Re-integration plan could start with visit to school outside teaching day,
working on a 1:1 basis in the building, seeing peers in a small group before
reintegrating into groups, full lessons, and break/lunchtime

Allowing the child to avoid lessons or elements of the school day they find
particularly challenging. should always be considered by the school, parents,
CYP and any other supporting professionals. Traffic light their timetable to
identify which lessons they struggle with.

Ensure that seating plans consider health needs of the child and group work is
carefully considered to include a buddy

Mini White board questioning to ensure discrete inclusion and sharing of
thoughts

Refer to resources linked to ELSA https://www.elsanetwork.org

Case Studies and examples can be found here highlighting successful
reintegration: DfE Case Studies

Work with the schools MHST (CAMHS) to ensure referrals for additional
mental health support are made

Ensure there is no undiagnosed SEN needs. Involve the Educational
Psychologists through EP link visits

Adaptation to the curriculum to meet any health needs

Consider exam access arrangements where possible

Add in 1:1 session out of a classroom environment and in replace of a
classroom lesson. 1:1 coaching in core subjects can be implemented to help
build resilience, confidence, and a relationship with a trusted adult.

Assign a keyworker who the pupil can go to when they feel overwhelmed/
someone who can help them to access lessons/ meet and greet

Introduce extra support staff to support emotional wellbeing and to explore
learning needs.

Pre teaching of new topics for children struggling with anxiety linked with
failure/ attainment/ perfectionism

Supply social stories around reintegration and any difficulties being
experienced in school, allow ear defenders to be worn for YP with sensory
difficulties, adjustment of uniform to assist with sensory needs

Support emotional regulation by ensuring appropriately trained staff are
assigned to support the child to regulate through co requlation and other
techniques and an appropriate safe space is allocated to assist with regulation
activities. Planned 1:1 session where techniques are outlined. Zones of
regulation and emotions thermometers.

Encourage attendance at school clubs to build relationships with peers and
additional school exposure
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https://www.elsanetwork.org/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1134196/Support_for_pupils_where_a_mental_health_issue_is_affecting_attendance_effective_practice_examples.pdf




A SMART target is a goal that we want a CYP to achieve. Short term SMART goals should underpin long and medium-term outcomes.
Goals should define clearly and unambiguously what is to be achieved, how that achievement will be seen or measured, and over what timeframe. It is:

S

(=) (>)(=

SPECIFIC

MEASURABLE

ACHIEVABLE

REALISTIC

TIMEBOUND

Exactly what is it that you want to
achieve?
Is it clear and understandable by all?

What it is you need to do to achieve
the goal?

This must be something you can do
over the period set

Are they likely to achieve the goal
within the timeframe?

If you don’t know how much time
you have, you don’t know when to
take act!

When goals are not SMART it becomes difficult to tell if they have been achieved or not and the degree of succes.

Who: Who is involved?

What: What does the child or young person want to achieve?
Where: Identify a location (if appropriate).

When: Establish a time frame.

How will the child or young person and/or service provider know when a goal has been achieved?
What evidence could be used to show if the goal has been achieved?
What will be different if the goal is achieved?

Is the goal possible, considering the current situation?
Are there contributing factors to consider such as additional resources?
What will successful completion look like?

Why is this goal important?
What will have changed/improved because of the goal being achieved?
What will successful completion look like?

When should the goal be achieved by?
How often should progress be reviewed?
Have review dates/progress checks been built into the process?
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AREA OF NEED | EXAMPLES OF SMART TARGETS

By the end of Autumn Term, XXX will retell part of a story that a member of staff has read to him 4/5 times

XXX will join in with the last few words of a familiar rhyme or song, as part of a small group 60% of the time by the end of the half term
@} XXX will recognise the numbers 1-5 when asked by an adult 80% of the time by the end of the academic year
XXX will know 36 of the 44 phonics sounds by the end of the Spring Term as measured using the school’s phonics assessment

Cognition and

Learning By the end of term, XXX will pick up a 2D square shape when asked by an adult, from a group of 2 2D triangle shapes and 1 2D square shape
of the same colour (on 2 out of 5 occasions).

XXX will learn to type at 60 words per minute by the end of Spring Term

XXX will correctly orient “b” and “d” in spelling 9 out of 10 times in unedited, spontaneously written, classroom papers. Additionally, [Child]
will demonstrate this ability in all settings by Summer Term.

Using visual cues (e.g., sequencing cards) and a story, XXX will sequence the story correctly on 4/5 occasions by the end of Autumn Term
By the end of Autumn Term, given 3-5 pictures, XXX will be able to explain the picture’s similarities using simple sentences.
By Spring Term XXX will be able to use the correct pronouns within sentences to describe themselves and others on 4/5 occasions.

By December 2023 XXX will be able to answer, who, what and where questions in an age-appropriate story with 50% accuracy.

Communication
and Interaction By half term 2024, given 10 objects XXX will be able to identify the 3 requested objects

By February XXX will interact in a play-based activity, with adult support, with a peer 2 times per day
When taking part in an activity with a partner, XXX will maintain their attention to the joint activity for 3 minutes by March 2024.

By the end of Summer Term, using facial photographs, XXX will be able to identify the emotions, happy, sad, angry and excited with 80%
accuracy.
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AREA OF NEED | EXAMPLES OF SMART TARGETS

N
O

Sensory and
Physical

By February XXX will be able to identify 3 of their triggers for anger when asked by an adult

By the end of Summer Term XXX will be able to use 2 different calming strategies to calm themselves when they feel angry.

By half term 2024XXX will ask an adult for help when she is feeling upset about a conflict on the playground

By December 2023 when XXX is feeling anxious they will be able to recognise their unhelpful thoughts

By Spring Term XXX will be able to choose the correct facial expression appropriate to the situation when using emotion card scenarios.

In 4 weeks, XXX will be able to use a range of techniques to manage their anxiety and to prevent aggressive outbursts towards their peers
and members of the public (PFA)

By the end of Autumn Term XXX will develop and maintain two friendships across settings (e.g. volunteering and college/band and drama)
and will report greater confidence in initiating conversations (PFA)

In 3 weeks XXX will receive 5 achievement awards by the end of this term by attempting to answer 5 questions every day in class
By the end of Year 7 XXX will ask for a movement break when they move to 3 on the 5-point scale

By Summer Term, XXX will be able to join in a small group (2 other children) to work on a directed task for up to 10 mins.

XXX will put her shoes on the correct feet without aid, before going outside or home, 75% of the time by October half term.
XXX will be able to write the letters of his name by overwriting by Easter 2023

XXX will be able to catch a large ball 5 times out of 7 in two weeks, and a smaller ball within 4 weeks.

XXX will be able to walk (without adult support) between lessons with a friend before the end of the Summer Term.

XXX is able to communicate need for a sensory break to the class TA through the use of a time out card at least 3 times a day before July
2024
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The below assessments have not been endorsed by the Local Authority but have been suggested by experienced SENCOs following their own use. Such assessments
should be used in conjunction with observations from class teachers etc.

COMMUNICATION AND INTERACTION

Name of
Assessment

Expressive
Language
Assessment
Tool (ELAT)

Universally
Speaking — The
Communication
Trust

WellComm
screening

What does it
assess?

S&L

SLCN

Cal

More information....
produce?

Assesses children's expressive language ~ Age bracket
skills. Breaks down areas of need so
you can see what to target first.

Checklist of statements to RAG rate RAG
what children should achieve, at each

stage of their development, from 5-11

years.

Assesses child's current level speech A detailed report
and language. Designed for early years

(6 months — 6 years)

What results does it

Is training/a

qualification
needed to
administer
it?

Yes

No

Training

Where can | get it?

Through training

Universally Speaking

GL Assessment WellComm
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https://speechandlanguage.org.uk/talking-point/for-professionals/the-communication-trust/universally-speaking/
https://www.gl-assessment.co.uk/assessments/products/wellcomm/

COGNITION AND LEARNING

Name of What does it More information.... What results does it What Where can | get it?
Assessment assess? produce? results does

it produce?
Accelerated Reading Reading programme with assessments Reading age Training http://www.renlearn.co.uk
Reader built in accelerated-reader
Access Reading Reading Looks at strengths and weaknesses Reading age Training https://www.hoddereduca tion.
Test (ART) comprehension in four key aspects of reading co.uk/AccessReadingT est

comprehension: Literal comprehension,
vocabulary, inference, and analysis

British Picture Verbal Understanding of vocabulary. Gives Age equivalent results No GL Assessment BPVS
Vocabulary reasoning idea of general understanding of the
Scale (BPVS) world.

Designed for 3 — 16 years.

Cognitive Cognitive ability ~ Reasoning with words, numbers, Standardised score of Yes GL Assessment CAT4
Abilities Test shapes, and designs. Designed for levels of general ability
(CAT4) children and young people aged 6 17+
years.
Comprehensive Phonological Phonological awareness, phonological Standardised score Yes CTOPP Pearson
Test of processing memory, and rapid naming. 4 years to
Phonological 24 years 11 months.
Processing
(CTOPP-2)
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http://www.renlearn.co.uk/accelerated-reader/
http://www.renlearn.co.uk/accelerated-reader/
http://www.renlearn.co.uk/accelerated-reader/
http://www.renlearn.co.uk/accelerated-reader/
http://www.renlearn.co.uk/accelerated-reader/
https://www.hoddereducation.co.uk/AccessReadingTest
https://www.hoddereducation.co.uk/AccessReadingTest
https://www.hoddereducation.co.uk/AccessReadingTest
https://www.hoddereducation.co.uk/AccessReadingTest
https://www.hoddereducation.co.uk/AccessReadingTest
https://www.gl-assessment.co.uk/assessments/products/british-picture-vocabulary-scale/
https://www.gl-assessment.co.uk/assessments/cat4/
https://www.pearsonclinical.co.uk/store/ukassessments/en/Store/Professional-Assessments/Cognition-%26-Neuro/Memory/Comprehensive-Test-of-Phonological-Processing-%7C-Second-Edition/p/P100009101.html

Dyslexia
Screener

Dyslexia
Portfolio

Lucid - Rapid

Nessy — Dyslexia
Quest screening

New Salford
Sentence
Reading Test

Screening

assessment
for dyslexic
tendencies

Individual
follow-up
assessment to
the Dyslexia
Screener (see
above)

Provides an
indication of
dyslexia

Learning
abilities
associated with
dyslexia

Reading —
accuracy and
an optional
measure for
checking
comprehension

Identifies dyslexic tendencies in pupils
aged 5-16+ years and recommends
intervention strategies

For pupils who may have been
screened as having dyslexic tendencies,
Assesses individual signs of dyslexia

Quick group/class screening for
dyslexia in pupils aged 4 to 15

Assesses 6 cognitive ability areas
including: Processing speed,
phonological awareness, auditory
sequential memory, visual word
memory, visual sequential memory and
working memory

Consists of 3 equivalent sets of graded
sentences. Suitable for less able readers
from the age of 6 upwards.

Standardised score

Standardised score for
each area

Standardised scores, Age
equivalents and centiles

Yes, in each area

Yes. Standardised scores,
age equivalents and
percentiles

Training

No

No

No

No

GL Assessment Dyslexia Screener

GL Assessment Dyslexia Portfolio

GL Assessment Lucid Rapid

Nessy

Salford Reading Test
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https://www.gl-assessment.co.uk/assessments/products/dyslexia-screener-and-dyslexia-guidance/
https://www.gl-assessment.co.uk/assessments/products/dyslexia-screener-and-dyslexia-guidance/
https://www.gl-assessment.co.uk/assessments/products/lucid-rapid/
https://www.nessy.com/en-gb/shop
https://www.hoddereducation.com/salford-sentence-reading-and-comprehension-test

Phonological
Assessment
Battery (PHAB)

Sandwell Early
Numeracy Test
(SENT)

Wide Range
Achievement
Test (WRAT-4)

York Assessment
of Reading for
Comprehension
(YARQ)

Wide Range
Intelligence
Test (WRIT)

Performance
Indicators for
Valued
Assessment
and Targeted
learning
(PIVATS)

Phonological
awareness and
processing

Numeracy

Basic academic
skills

Reading

Intelligence test

System to
assess learning
and set targets
for pupils
below national
expectations.

Identifies children aged 6-14 years
who have significant phonological

difficulties in processing sounds in

spoken language.

Assesses a pupil's ability with numbers,
counting and language

Word reading, sentence
comprehension, spelling, and math
computation

Used to identify difficulties with word
recognition, reading fluency or reading
comprehension

Assessment of cognitive abilities that
can be used with individuals from age
4. Assesses both verbal and nonverbal
abilities, yielding a Verbal IQ and a
Visual 1Q, which generate a combined
General 10Q.

Measures small steps in attainment,
within the PIVATS structure. P scales
broken down into small steps up to
the revised national curriculum Y4 age
related expectations.

Yes

Standardised scores,

age equivalents and
percentiles

Yes

Yes

Yes + Age equivalents

and percentiles

Yes

No

No

No

Yes

No

Yes

No

PhAB

Sandwell Numeracy Test

WRAT4

GL Assessment YARC

Pearson WRIT

www.lancashire.gov.uk/piv ats
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https://www.gl-assessment.co.uk/assessments/products/phab2/
https://www.gl-assessment.co.uk/assessments/products/sandwell-early-numeracy-test/
https://www.pearsonclinical.co.uk/store/ukassessments/en/wide-range/Wide-Range-Achievement-Test-%7C-Fourth-Edition/p/P100009134.html?tab=overview
https://www.gl-assessment.co.uk/assessments/products/yarc/
https://www.pearsonclinical.co.uk/store/ukassessments/en/wide-range/Wide-Range-Intelligence-Test/p/P100009122.html
http://www.lancashire.gov.uk/pivats
http://www.lancashire.gov.uk/pivats
http://www.lancashire.gov.uk/pivats

SOCIAL, EMOTIONAL AND MENTAL HEALTH

Name of

Assessment

The Boxall
Profile

Strengths &
Difficulties
Questionnaire

(SDQ)

SNAP
assessment
SNAP-B

What does it
assess?

SEMH

SEMH strengths
and areas of
need

SEMH

What results does it
produce?

More information....

Supports early identification, target
setting, interventions, and monitoring
progress.

Graphs

Checklist of statements for any age
group. Breaks down strengths and
weaknesses and highlights areas to
work on in social skills groups etc. Can
also be used as part of the process to
refer to CAMHS.

Report with recommen-
dations

An online diagnostic assessment that
profiles 17 Social, Emotional and
Behavioural Difficulties which without
identification may limit a CYP’s poten-
tial to learn

A detailed report

Is training/a | Where can | get it?
qualification

needed to

administer

it?

No Boxall Profile

No https://www.sdginfo.org/
No SNAP Diagnostic
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https://www.nurtureuk.org/supporting-you/the-boxall-profile/
https://www.sdqinfo.org/
https://www.risingstars-uk.com/subjects/assessment/snap/snap-b-(1)

SENSORY AND PHYSICAL

Name of What does it More information.... What results does it Is training/a | Where can | get it?
Assessment assess? produce? qualification
needed to
administer
it?
DASH (Detailed  Speed of hand- Writing speed, free and copy speeds, Yes Yes DASH Assessment
Assessment of writing and identifies signs of dyspraxia or dys-
Speed of handwriting graphia
Handwriting) difficulties —
dysgraphia
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https://www.pearsonclinical.co.uk/store/ukassessments/en/Store/Professional-Assessments/Motor-Sensory/Detailed-Assessment-of-Speed-of-Handwriting/p/P100009284.html

Suggested

Resources
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The following resources have not been endorsed by the Local Authority, but have been suggested by experienced, local Cheshire East SENCOs following their own use
and/or by other local professionals. The table does not include specialist support services etc. These are referenced in the Graduated Approach tables and can be found in

the CBC Local Offer

Name of
resources

Beat Dyslexia

Boost Reading

Indirect Dyslexia

Learning (IDL)

Lexia Reading
Core5

Numicon

Plus 1 & Power

of 2,

Area of need

Reading, spelling,
and writing/
handwriting

Cognition and
Learning

Reading and
spelling

Reading and
spelling

Cognition &
learning

Recall of nhumber
concepts

What does it do?

Step-by-step, multi-sensory programme consisting of
6 books from the earliest stages of letter recognition
through to full literacy.

Aims to improve reading skills

A cloud-based intervention software designed for pupils
with dyslexic type tendencies.

Interactive programme to improve reading skills

Kinaesthetic Practical Maths intervention

Coaching manuals reinforcing the building blocks of
numbers and develops skills with mental calculations.

Is training or
a qualification
needed?

No

Yes

No, but training
is provided if
you buy the
programme.

No

No, but available
and preferable

No

Where can | get it from?

Beat Dyslexia Resource

Boost Reading

https://idlsgroup.com/

LEXIA

Numicon

Power of 2
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https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/home.page
https://www.ldalearning.com/product/dyslexia/interventions/beat-dyslexia-book-1/admt10157
https://www.educationworks.org.uk/what-we-do/reading-support/boosting-reading
https://idlsgroup.com/
https://www.lexiauk.co.uk/products/
https://www.amazon.co.uk/Numicon-Intervention-Programme-Manual-DVD/dp/0955394988/ref=sr_1_10?ie=UTF8&qid=1505033244&sr=8-10&keywords=numicon+intervention
https://www.senbooks.co.uk/product/power-of-2

Develops reading
and spelling

Reading

Reading and
spelling

Communication &
Interaction

Self-esteem,
listening skills
and expressive
language skills.

Limited social
skills and social
understanding

Communication &
Interaction

Phonic based segmenting and blending. Repetitive
reinforcement, intensive programme that follows
structure. Major focus on reading and writing. Memory
aid.

An individual, systematic reading programme to
improve accuracy and fluency.

Computer programme for reading and spelling. Pre-
recorded words to target and promote high motivation
and to assist those with Dyslexia

Series of books providing detailed advice and practical
activities to support the communication skills of
children and young people (number of versions
available, e.g. secondary, hearing difficulties, post-16
etc.)

Group activities to boost social ability, understanding
and pragmatic skills. Consists of 3 units: let's
communicate; let's be friends and let's practice

Consists of 225 practical activities for social skills
training. It includes general group activities that can be
used as starting or finishing activities during the day.

Boosts language skills to narrow the gap with peers.
Targeted and evidence-based intervention which
supports children to make progress with their language
and communication skills

Training

No

No

No

No

No

Yes

Read, Write, Inc

Toe By Toe

WordShark

ELKLAN

Socially Speaking

TalkAbout

TalkBoost
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https://global.oup.com/education/content/primary/series/rwi/?region=uk
https://toe-by-toe.co.uk/
https://www.wordshark.co.uk/
https://www.elklan.co.uk/Shop/
https://www.amazon.co.uk/s?i=stripbooks&rh=p_27%3AAlison+Schroeder&s=relevancerank&text=Alison+Schroeder&ref=dp_byline_sr_book_1
https://www.winslowresources.com/specific-needs/the-talkabout-series.html
https://speechandlanguage.org.uk/talk-boost/

The Girl with
the Curly Hair

101 games for
social skills

Starving the
Anger Gremlin

Speed up! Book

Write Dance

Write from the
Start

Nessy Fingers
— touch typing
programme

Adverse
Childhood
Experiences
(ACES)

Autistic girls

Social skills

Anger/anxiety,
and recognising
emotions

Physical -
handwriting

Physical —
handwriting

Limited hand-eye
co-ordination and
pencil control

Word processing

SEMH

Explains autism to those with it and to anyone who
reads it.

Group activities to boost social ability and
understanding.

Cognitive Behavioural Therapy Workbooks on Anger/
Anxiety Management for Young People

A kinaesthetic programme to develop fluent
handwriting

Programme which uses music and movement to
introduce handwriting to children

Consists of two pupil workbooks of graded activities to

develop hand eye co-ordination, form constancy, spatial
organization, figure-ground discrimination, orientation,
and laterality.

Suitable for ages 7+ years. Consists of games and
strategies to develop and practise basic touch-typing
skills.

ACES are potentially traumatic events or situations. The
training course is approximately 50 minutes

No

No

No

No

No formal training

No

No

Yes

https://theqirlwiththecurlyhair.co.uk

Social Skills Games

The Anger Gremlin

Speed Up Handwriting

Write Dance

Write from the Start

Nessy Fingers Touch Typing

ACEs (acesonlinelearning.com)
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https://thegirlwiththecurlyhair.co.uk/
https://www.amazon.co.uk/Games-Social-Skills-Jenny-Mosley/dp/1855033704/ref=pd_sim_14_2?_encoding=UTF8&psc=1&refRID=A5SRCHX1X3FKNPAP3044
https://uk.jkp.com/collections/author-kate-collins-donnelly-pid-210607
https://www.amazon.co.uk/Speed-Up-Kinaesthetic-Programme-Handwriting/dp/1855033860
https://uk.sagepub.com/en-gb/eur/author/ragnhild-oussoren
https://www.amazon.co.uk/Write-start-Programme-Perceptual-Handwriting/dp/1855032457
https://www.nessy.com/en-gb/product/nessy-fingers-school
https://www.acesonlinelearning.com/

ABC Behaviour
logs

Beacon House

ELSA

SEMH

SEMH

SEMH

Support to think about what the communication of
behaviour. No

Enhance whole school staff awareness of attachment No
needs. Ensure staff are aware of current initiatives in

relation to how attachment theory helps behaviour and
learning, for example, using TES articles and resources.

ELSA is a recognised training course aimed at teaching Yes
assistants. The course lasts approximately 6 days and

covers areas such as active listening and emotional

literacy

What is an ABC Behaviour Chart? —
Answered — Twinkl Teaching Wiki

Home (beaconhouse.org.uk)

Resources for Emotional Literacy Support
Assistants — ELSA Support (elsa-support.
co.uk)
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https://www.twinkl.co.uk/teaching-wiki/abc-behaviour-chart#cont-2
https://www.twinkl.co.uk/teaching-wiki/abc-behaviour-chart#cont-2
https://beaconhouse.org.uk/
https://www.elsa-support.co.uk/
https://www.elsa-support.co.uk/
https://www.elsa-support.co.uk/




_

AA (Access Special arrangements, or reasonable adjustments, which a small number of disabled students are entitled to in their public exams. JCO
Arrangements) Access Arrangements

ADHD (Attention Deficit NHS ADHD Is a condition that affects people’s behaviour where they are restless or inattentive and have trouble concentrating or may
Hyperactivity Disorder) be impulsive.

AP (Alternative Education arranged by settings or local authorities for pupils who, because of exclusion, illness, or other reasons, would not otherwise
Provision) receive suitable education. This can include pupils receiving targeted support in their mainstream school, pupils directed to off-site
provision to improve their behaviour, and provision for pupils on a fixed period exclusion.

Annual Review Under the Children and Families Act 2014, local authorities must carry out a review of every Education Health and Care plan at least
once every 12 months. Annual Reviews in CBC The LA must inform the parents about their decision as to whether to amend the plan
or not

APDR (Assess, Plan, Do, APDR is a cycle to assess the progress and support in place for a child and forms the Graduated Approach to ensuring a child’s needs

Review) are being met.

Area of Need Area of Need is the name for the four broad categories used to describe a pupil’s SEND. They are:

communication and interaction
cognition and learning

social, emotional, and mental health
sensory and physical

ARP (Additionally Resourced provisions within mainstream schools are where pupils are withdrawn to receive specialist support for an identified SEN.
Resourced Provision) Children who access an ARP are in receipt of an EHCP.
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https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/
https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/
https://www.nhs.uk/conditions/attention-deficit-hyperactivity-disorder-adhd/
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=ov3UPHxgQeA

NHS Autism Autism is a neurodevelopmental condition that can affect the way people communicate with the world around them,
including sensory impairment and the ability to cope with unfamiliar situations. ASD (Autistic Spectrum Disorder) is the diagnostic
terminology. Where possible people should be asked how they prefer to be referred to in documents and conversations. A common
preference is to use the term Autistic rather than ‘having autism” or ‘having ASC’. ASD is no longer used as it is promoting neurotypical
over neurodiverse by referring to Autism as a ‘disorder’.

Adverse Childhood Experiences. You can find out more about what type of experiences are included in this description here: Adverse
Childhood Experiences (ACEs) and Attachment — Royal Manchester Children's Hospital (mft.nhs.uk). There is an NHS Scotland video
summarising some of the research here: Bing Videos

The Children and Families Act 2014 became law on 1st September 2014. Part 3 of the Act sets out the new law on SEND. CAFA 2014

This service assesses and treats children and young people with emotional, behavioural, or mental health difficulties if they meet the
criteria. CAMHS

The independent regulator of health and social care in England, responsible for registering care providers, monitoring, inspecting, and
rating services, and taking action to protect people who use services. COC CBC

Central Bedfordshire Council
A Tier 2 mental health and wellbeing support service for children and their families if they meet the criteria CHUMS in CBC

One of the 4 broad areas of need. These needs affect the ability to communicate with people and the world around you. It includes
conditions that affect receptive and expressive language, and the ability to speak fluently.

One of the 4 broad areas of need refers to the ability to apply information, thinking skills and thought processes that are acquired
through prior experiences.

A child is of compulsory school age from the beginning of the term following their 5th birthday until the last Friday of June in the
year in which they become 16, provided that their 16th birthday falls before the start of the next school year.
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https://www.nhs.uk/conditions/autism/
https://mft.nhs.uk/rmch/services/camhs/young-people/adverse-childhood-experiences-aces-and-attachment/
https://mft.nhs.uk/rmch/services/camhs/young-people/adverse-childhood-experiences-aces-and-attachment/
https://www.bing.com/videos/riverview/relatedvideo?q=adverse+childhood+experiences&mid=4589180BC5419782EA9A4589180BC5419782EA9A&FORM=VIRE
https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
https://www.elft.nhs.uk/services/camhs-south-bedfordshire-and-luton
https://www.centralbedfordshire.gov.uk/info/18/health_and_social_care/312/care_quality_commission_cqc
https://chums.uk.com/bedfordshire-services/

Department for Education

A payment made directly to a parent or young person to purchase specific services. Under the Children and Families Act 2014 a Direct
Payment may be made as part of a Personal Budget so that the parent or young person can buy certain services that are specified in
their EHC plan.

Local authorities must provide independent disagreement resolution to help parents and young people resolve disputes with local
authorities, schools and other settings about SEND duties and provision. Disagreement Resolution CBC

Early Help is the name of an assessment and offer of support of a family to help identify needs and offer intervention at an early
stage.

Emotionally based school non-attendance

A grant that schools can apply for to request additional funding for children at SEN Support. Early [ntervention Grant Panel

The EYFS covers children from birth to age five. Many children attend an early education setting soon after their third birthday. The
foundation stage continues until the end of the reception year.

The initial assessment carried out by the Local Authority, for deciding whether a child or young person needs an EHC plan. EHCNA in
CBC

An EHC plan details the special educational needs and provision that a child or young person has. It also includes the health and care
provision that is needed. It is a legal document written by the local authority and is used for children and young people who have high
support needs. EHCP in CBC

Elective home education is a term used to describe a decision by parents to provide education for their children at home. A child who
is EHE will not be on role at a school. Can also be called Home Schooling. EHE in CBC
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https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Flocaloffer.centralbedfordshire.gov.uk%2Fkb5%2Fcentralbedfordshire%2Fdirectory%2Fadvice.page%3Fid%3Dz4EMq2yocZY&data=05%7C01%7CGayle.Raybould%40centralbedfordshire.gov.uk%7Ccccbb63aa0934ecc2b0408db86c974ed%7C21d8a1ee07874374b2594e87058aff15%7C0%7C0%7C638251972030877131%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=oMyW0O7DM1TfmqQ054aK95jR5BeUIJh6YcMRUylWmg8%3D&reserved=0
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/advice.page?id=Kk1YGd2Qjeo
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/site.page?id=16qpJt5H0fI
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/site.page?id=16qpJt5H0fI
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/site.page?id=16qpJt5H0fI
https://www.centralbedfordshire.gov.uk/info/4/pupil_support/525/elective_home_education

EOTAS may be provided where full time education would not be in the best interests of a child because of resources relating to their
special education needs. Sometimes referred to as EOTIS.

The First Tier Tribunal is an independent legal body. The Tribunal hears appeals from parents of children with SEN, and young people
with SEN, about EHC needs assessments and EHC plans.

Can be diagnosed by a paediatrician and describes when a child takes longer to reach certain developmental milestones than other
children their age such as walking, talking, and interacting with other socially and emotionally.

The SEND Code of Practice states that schools should follow a Graduated Approach when providing SEND Support. It is a model of
action and intervention to help children and young people who have SEN. This is based on a cycle of Assess, Plan, Do, Review (APDR)
Graduated Approach CBC

Hearing impairment affects people and how well they can hear. CBC has a hearing impairment support service that schools and young
people can access HI in CBC

High needs funding is the funding that local authorities use to pay for special school places. High needs top up funding is additional
funding paid directly by the LA for some high need’s pupils.
ICBs are partnerships of organisations that come tougher to plan and pay for health and care services to improve the lives of people

who live and work in the area. [CB CBC

An IEP is a document (sometimes called a SEN/D Support Plan) that schools use to outline the provision that is in place for a child in
school It helps schools to implement the Graduated Approach to the support a child requires.
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https://www.centralbedfordshire.gov.uk/migrated_images/5-16_tcm3-4839.pdf
https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=S0XhEoE8Zbg
https://www.centralbedfordshire.gov.uk/info/18/health_and_social_care/1268/integrated_care_board

A key stage is a stage of education. They are separated in age as follows:
Key Stage 1, 5-7 years old, school years 1 and 2

Key Stage 2, 7-11 years old, school years 3 - 6

Key Stage 3, 11 — 14 years old, school years 7 - 9

Key Stage 4, 14 — 16 years old, school years 10 — 11

Key Stage 5, 16 — 18 years old, school years 12 — 13

Local authorities are administrative offices that provide services in their local areas.
The term “looked after” refers to children, under 18, who have been provided with care and accommodation by children’s services

Local authorities are required to set out in their Local Offer, information about provision they expect to be available across education,
health and social care for children and young people in there are who have SEN.

Schools in England that are funded by a local authority including any community, foundation or voluntary school, community special
or foundation special school.

This is a school that provides education for all children, whether or not they have special educational needs or disabilities.

A form of disagreement resolution for parents and young people considering appealing decisions around an EHC needs assessment
and plans at tribunal.

Children with MLD are likely to have reduced intellectual ability, and difficulty with everyday activities.
Provides teaching and support for children and young people of statutory age who are unable to attend school due to illness. MNET
in CBC

OAP is universal support that ALL children in a school can access whether they have a SEND or not.
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https://localoffer.centralbedfordshire.gov.uk/kb5/centralbedfordshire/directory/service.page?id=_FQPUnT1ONo
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Outcomes describe the difference that will be made to a child or young person because of provision they receive. The outcome must
be SMART

A persistent and marked resistance to demands https://www.autism.org.uk/advice-and-guidance/topics/behaviour/demand-

avoidance
Physical Disability
Permanent Exclusion. The removal from a school of a child for a severe breach of the school’s behaviour policy.

A personal budget is an amount of money identified by the local authority to deliver provision set out in an EHC plan where the
parent or young person involved is securing the provision.

After Year 9 there is a focus on ensuring children and young people have the right support to be ready to be independent. There are 4
pathways- employment, independent living, good health and friends, family, and community.

Schools receive extra funding from the government to help improve the attainment of disadvantaged pupils. It is based on the number
of children who receive Free School Meals and/or Looked After or previously Looked After. PP DfE

A school which is specially organised to provide education for pupils who would not receive suitable education because of exclusion.

Reasonable adjustments are changes schools and other settings are required to make which could include: changes to physical
features — for example, creating a ramp so that students can enter a classroom or providing extra support and aids (such as specialist
teachers or equipment)

Resourced provision within mainstream schools is where pupils are either withdrawn to a resource for specialist input, or teachers from
the resource deliver specialist help to the child within the classroom. A resource provision usually has a specialist focus such as hearing
impairment or autism spectrum disorder.

The NHS provides a service of advice and support from qualified therapists for children with speech and language difficulties.
Therapists are sometimes referred to as SLT.
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Section 41 schools are school included on the Secretary of State Approved List of independent schools and institutions.

One of the 4 broad areas of need. The term SEMH was introduced in the Code of Practice to describe conditions and the ability to
manage emotions or behaviour that affect mental health, such as ADHD.

The SEND Code of Practice was created to provide guidance to organisations working with and providing support to children and
young people with SEND. It outlines the legal requirements and statutory guidelines for schools, academies, and local authorities.
SEND COP

One of the 4 areas of need; encompasses special educational needs and disabilities that affect the physical and sensory abilities of
children, such as sensory processing, vision impairment, and hearing impairment.

A SENCO is a qualified teacher in a school or maintained nursery who has responsibility for coordinating and overseeing the provision
of SEND

Is a statutory service that provides free, confidential, and impartial support for parents and young people with SEND. https://
cbsendiass.org/

All schools must publish on their websites information about their policy and arrangements for supporting children with SEN. It must
be kept up to date and reviewed at least annually.

“Special educational needs” is a legal definition and refers to children with learning difficulties or disabilities that make it harder for
them to learn than most children the same age.

When a child is receiving support that is additional to and different from what other children receive as ordinarily available provision in
the school.

Speech Language and Communication Needs
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Sometimes referred to as PMLD (Profound Multiple learning Difficulties) when a person has a disability that significantly affects their
ability to communicate and be independent.

SMART (Specific, Measurable, Achievable, Realistic and Time-Bound) targets are set on IEPs or SEN Support Plans to focus what the
school wants to achieve through the provision they are implementing to support a child.

SNAP is a proactive independent forum of parent/carers who have children with SEND. The panel works with the local authority to
ensure that the voices of children and their parents/carers are heard when developing local provision. https://www.snappctf.org.uk

Partnership Agreement

Specific Learning Difficulty. Refers to disabilities such as dyslexia or dyspraxia.
The temporary removal of a child from the school for a significant breach of the school’s behaviour policy.
Vision impairment affects children who have difficulties with sight VI in CBC

The Virtual School is a resource to support and challenge all involved in the education of children who are in care. It does not replace
the school or educational provision of children in care. VS in CBC

A Way Forward Meeting is offered to parents/carers when a request for an EHCNA is turned down. Its purpose is to inform parents
of why the needs assessment was turned down, provide them with information about their legal rights to tribunal, and talk to
professionals involved about what support could be implemented without an EHCNA.
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